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~HUMANITIES ASSOCIATION 

SIXTEENTH ANNUAL CONFERENCE 

Friday November 9th to Sunday November 11 th 2001 
Wi[{owbank 3-{ote[, Wi[ms{ow Road, Mancfiester 

PURPOSE AND OPPORTUNITIES: 
Taking the Lead in Teaching and Learning, Key skills and Citizenship 

Come to the whole conference OR the day conference on Saturday 

• An exciting conference for Primary and Secondary teachers and curriculum managers of History, 
Geography, RE and Humanities 

• Conference aims at a clever blend of inspirational inputs and practical classroom approaches and to be 
useful, celebratory and stimulating 

• Focus on Key Stages 1 and 2 OR Key Stages 3 & 4. 
• Choose your own route through the activities. 

Keynote Speakers already confirmed 

✓ Christine Counsell, Cambridge University. 

✓ Leswek lwaskow, HMI Geography 

✓ Jeremy Krause 

Keynote Speakers invited 
Steve Johnson, David Leat, Jan Campbell. 

Many Exciting Workshops and a Trade Fair 

FULL WEEKEND RESIDENTIAL (MEMBER) ONLY £175 
(REDUCED COST FOR SHARED ROOMS) 

DAY DELEGATES (MEMBER) £60 

To register your interest send your name and address to Peter Walsh via: 
email, phone, fax or post: 
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Editorial 
We are sorry that this edition is so very, very late. The problem has 
been the covers and I feel you should hear part of the tale at least. 
You will not believe it because I can't believe it either. We sent in 
the design for the covers in February and they were all set up ready 
to be printed and I paid the invoice in advance in March and thought 
that that was that. On checking later I heard that the covers had not 
been delivered. I checked the bank statement and saw that the 
cheque had been cashed on the 26th March. I rang the company and 
asked where the covers were. The reply was that they had not been 
paid so we wouldn't get the covers. I told them I had a bank 
statement that said they had. They then came back to me with the 
news on the day I was due to depart on holiday, late in May, that the 
cheque had not gone through the their bank account at all. I left 
messages but returned from holiday to find nothing had been done at 
all. The clever thing banks now do is give a phone number that is not 
your bank but a telephone exchange so that you can't get at the bank 
manager. It took six calls before I got someone from the branch to 
ring me. They found the cheque had been made out to the printers 
OK but had gone to a Barclays account. In the middle of July I 
found out that the printer's auditors had cashed the cheque through 
their account. How I still have not found out but I will let you know 
in the next editorial. Impossible I would say but I might try it if I get 
a cheque made out to someone else. 

Thanks to those of you who have already renewed your subscription. 
However it is now time for most of you to renew your membership. 
The year runs from April 1 to March 31 although you are guaranteed 
4 copies of TOO per subscription. The rate remains unchanged, 
exactly the same as when the Association was founded in 1984. It is 
£12.50 for individual membership and £18 for the group category. 
The group category entitles an institution to 3 copies per issue. 
Membership also entitles a member to a £ 15 reduction in their 
conference fee. 

Plans for the conference which is at the Willowbank Hotel, 
Manchester from November 9 to 11, 2001, are well underway. The 
fee is unchanged, namely £ 175 for a full delegate and £60 for a 
Saturday delegate just as it was in Warrington last year. These are 
members' rates. The Manchester DEP has agreed to organise the 
final session on Sunday morning for us so that a stimulating 
conference throughout is ensured. 



Humanities Too Spring 2001 

A siege mentality tends to grip some RE 
teachers when another government initiative 
materialises within the curriculum. Is this 
invading force the final one that will tip the 
balance and, through a process of atrophy, 
finally wear down the defences of the subject 
so that it is completely subsumed and 
subjugated? It might be seen by some to be 
thus with Citizenship's siren call to all 
unsuspecting RE practitioners to dash 
themselves on the rocks of perceived 
curriculum respectability! This is an 
understandable, and in some ways, appropriate 
reaction. We do well to review and analyse all 
new initiatives before embracing them 
wholeheartedly. Yet there is much that RE has 
to offer to Citizenship as a reincarnated 
newcomer. At key stages 3 and 4 the breadth 
of opportunities in Citizenship includes 
providing children and young people with 
opportunities to: take responsibility, feel 
positive about themselves, make real choices 
and decisions, develop relationships and 
consider social and moral dilemmas. Whilst it 
may be argued that these aspects are rightly 
whole school matters, RE does have a 
significant role to play in providing content, 
teaching styles and skills in what is 
undoubtedly seen by the present government, 
as an important part of the school curriculum. 

In the area of content there is much within the 
many Agreed Syllabi, which explores the 
differences between cultures and is built on the 
values of respect, acceptance, equality of 
opportunity and celebration of diversity. In a 
multicultural and diverse society, young adults 
will need the knowledge and understanding of 
the different cultures and religions within the 
community if they are to become "informed, 
thoughtful and responsible citizens who are 
aware of their duties and rights." 

Religious Education, where it is being taught 
well, also provides the skills of discernment, 
the ability to perceive a wide range of possible 

2 

ISSN 1461-4537 

responses to an issue and the capacity to explore the 
major questions of human existence. If our pupils 
are to be taught, "respect for different national, 
religious and ethnic identities" and if they are to 
develop the "ability to reflect on issues and take part 
in discussions" within citizenship, then RE will 
provide a skill base. The ability to reflect on their 
own and other people's experiences, to explore the 
convictions which are central to religion, to examine 
motives for action and take responsibility for one's 
own actions and to listen actively would all seem to 
be relevant in this instance. 

Fundamental to such development is a school and 
classroom climate which adopts an open approach in 
which pre-determined answers are not imposed; 
gives pupils confidence to ask questions and ensures 
that these are taken seriously and treated 
sympathetically, encourages pupils to explore 
questions and issues in such a way to help them 
develop their own personal beliefs, their values and 
imaginations and an approach which also encourages 
quiet reflection. 

Action and involvement within the community are 
also key areas of the Citizenship agenda. Many RE 
departments in secondary schools and co-ordinators 
in primary schools will have provided educational 
opportunities for children and young people to visit 
worship centres of different faiths, to meet with key 
members of the community and to be involved with 
charitable organisations over a wide range of 
projects and initiatives. 

This is not to say that Religious Education will be 
solely responsible for the delivery of the Citizenship 
agenda in terms of content, skills and pedagogy, but 
that RE, along with other subjects in the school 
curriculum, has a great deal already in place that will 
enable the introduction of this newly identified 
aspect of the curriculum to go ahead in a spirit of 
partnership rather than an atmosphere of conflict. 

Steve Colling 
Humanities Adviser, Blackpool LEA. 

We are pleased to report that Steve has been 
co-opted on to the HA executive. 
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Development Education Association DEA News 

Global Citizenship Strategy for Schools 

The guidance booklet for citizenship education at Key Stages 3 & 4, which is being produced by the 
DEA in partnership with the Commonwealth Institute, Central Bureau, the Council for Environmental 
Education, Oxfam and the Council for Education in World Citizenship, will be sent to members with the 
next mail out. 

To support the booklet a website is being produced. It will be launched in the summer to co-incide with 
the launch of the new DfEE citizenship education website. This website is intended to complement the 
guidance booklet by working as a portal at both local and national levels. It will be trailed with teachers 
before going online in the summer. 

Addressing issues of Global Citizenship leaflets: Water 
Years 3 & 4 and Years 5 & 6: Numeracy and Literacy 

One of a series of photocopiable global citizenship leaflets for numeracy and literacy addressing a range 
of global citizenship issues while covering the learning objectives of the National Literacy and 
Numeracy strategies. It highlights the effects of poor access to water and the unjust and unequal 
distribution of the world's most valuable resource. It contains topic information, classroom activity 
ideas and suggested further resources. 

Send 10 first class stamps for the complete set of leaflets: 
Fairtrade, Food and Water and to be published - Transport and Waste & Recycling. 

Available from: 
Humanities Education Centre, 
Tower Hamlets PDC 
English Street, 
LONDONE3 4TA. 
Phone: 0207 3646405 
Fax: 0207 73646422 
Email: hec@gn.apc.org 

Please note: 
Peter Walsh, the Association's membership secretary, is a member of the DEA council and will be 
pleased to help Association members with any queries they may have. 

Email: peter@j-walsh.freeserve.co.uk 
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Britain 1066 - 1500, Medieval Realms: Digging deeper 
Alan Brooks-Truman, Jane Shutter and Katie Smith 
Heineman 

Is it teachers or pupils who are fascinated by bodily functions? The graphic descriptions of filth, 
squalor, disease and suffering makes you wonder how anyone survived the middle ages at all. But it 
certainly grabs your attention and hopefully will do the same for pupils who may not be too interested in 
the intricacies of the State versus Church argument, but should show at least a spark of enthusiasm about 
the merits of the garderobe or the price of a pint of good beer in medieval times. 

The format of the book is excellent. Not too many sources to read, well illustrated, and written with 
early teenagers in mind, rather than someone studying "A" level. This is the first school textbook I have 
read that gives a short, simple explanation of primary and secondary sources, and a series of tasks that 
allow pupils to test utility and reliability in a straight forward manner. It does not have too many facts, 
names and dates, and so would be best used in conjunction with other textbooks. A class set would be 
useful so that it could be used by teachers in the department at different times. 

There are a series of these books that cover other core modules, and if they are up to the same standard 
as this one, they should provide a valuable resource for looking at the core units in a different 
perspective. 

John Murphy 
Head of History 
Pennywell School 
Sunderland 

March2001 

We are indebted to Heinemann for providing us with books for review. 
The next book for review is Geography Matters 1 Foundation edition. It is edited by Paul Brooker. 
Other editors in the series include Sue Lomas and Linda Thompson who have recently run workshops at 
the Humanities Association conference. The series editor is John Hopkin. 

The book is very topical and up-to-date with some wonderful illustrations and it retails at £8.50p. The 
deal is simple. The first person to email me will be sent the book for review and providing I receive the 
review by Sept 1, 2001 s(he) can keep the book. 

peter@j-walsh.freeserve.co. uk 
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Children of all ages find the process of physical 
erosion one of the most difficult concepts to get their 
head around. In the Earth Science Technology Centre 
(ESTC) at the Institute of Education (University of 
London), we have a range of models specifically 
designed to simulate the natural environment and to 
show how waves and rivers and rain can change and 
alter the land. The ESTC is available for school 
groups and is frequently visited by students of all age 
groups to experience the demolition of coasts, and 
drainage basins, but teachers often need ideas as to 
how to simulate these events in the classroom. 

Having recently worked with some Primary PGCE 
students at the Institute of Education, we planned 
some activities, based on the models in the ESTC, 
that could be replicated in classrooms. These 
activities are suitable for any age group, as students at 
different ages can focus on different aspects of the 
activity, but most importantly they bring difficult 
concepts to life and are fun to take part in. 

Coastal erosion 
In the ESTC we have a large coastline made out of 
sand, and a wave machine to generate waves that 
erode, transport and deposit along different parts of 
the coastline. Without these facilities it is difficult to 
demonstrate coastal erosion ( and the benefits and 
costs of coastal management systems), however 
smaller aspects can be replicated with a large, deep 
tray with a coastal "headland" made out of sand along 
one edge. With approx 1-2cm of water in the bottom 
of the tray, and using a flat service to make waves, 
small groups can watch the effects of the waves on 
the coastline. Stick a small model house on the top 
and watch it fall! ! 

Drainage Basin Processes 
The Drainage Basin model allows students to watch 
rivers meander, ox-bow lakes form (if we're lucky) 
and clearly see lateral erosion in the upper and lower 
courses of a river. This is difficult to replicate in the 
classroom as any sand model will need drainage after 
the 'river' has run its course. The PGCE students 
designed an activity that could take place in the 
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playground, or sandpit, or even in a very 
large tray again. This time the sand is built 
up to a steep gradient and compacted down 
tightly. Damp sand is best as this will 
saturate easily causing the 'river' (water from 
a hosepipe) to flow rather than infiltrate. One 
experiment used a straight river course, where 
we could see the water begin to meander and 
erode. Another with an already meandering 
course allowed you to see the erosion of river 
cliffs and the formation of slip-off slopes 
occunng. 

Rainfall Simulator 
Again we could copy the model in the ESTC 
by using watering cans over plants, sand, clay 
and an 'urban environment'. These could be 
built in old ice-cream tubs (make sure that all 
are at the same degree of slope), with holes 
drilled in to allow for groundwater and 
throughwater flow. If these can be 
suspended, and the water contained in 
beakers, measurements can be taken regularly 
to show: infiltration, interception, and the 
impact of saturation on lag-time and peak 
discharge. A simpler model would just 
include pouring water onto different surfaces 
in the playground and watching the water 
infiltrate or run along the surface. In the 
ESTC we use sponges on sticks to replicate a 
forest and infiltration, but this could be easily 
demonstrated with spraying water onto a 
rubber plant's leaves. 

The ESTC is a unique resource for teachers 
of geography, but the ideas can be replicated 
in any classroom with a little time and a little 
imagination. 

Clare Brooks. 
Institute of Education, 20 Bedford Way, 
London WClH OAL 
For more details on the ESTC, contact Clare 
on 0207 612 6047 
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Using computer software can be a little like 'cherry 
picking'. Amongst the many tools and functions, 
there are some that are useful and others that are not. 
This article describes how to 'cherry pick' three tools 
in the Excel '91 spreadsheet to create simple 
multiple-choice tests for your students. These are 
written so that students can answer quickly and in a 
way that can give them instant feedback. 
The tests are to be done on-screen rather than on 
printed sheets. 

Three ways to do this are to use: 
A: Conditional Formatting 
B: Data Validation 
C: A formula 

These three tools can be used either on their own or in 
combination. 

A: Conditional Formatting 

The Conditional Formatting tool is in the Format 
menu. You can use this tool to make a correct answer 
appear in a particular font style or colour. Follow 
these steps to do this. 

1. Type a question in a cell, e.g. in cell A2. The 
question could be 'What date was the Battle of 
Hastings?' 

2. Click in a cell beside it, e.g. in cell B2. You can 
colour it to help identify it. 

3. Click on Format then 
ConditionalFormatting. 

4. In the Conditional Formatting dialogue box, 
choose equal to for the cell condition, then type 
the right answer, in this case 1066. 

5. Then click on Format in this dialogue box. 
6. Choose a font colour to show a correct answer, 

e.g. red. You can also choose a different font style, 
e.g. bold. 

Now when the answer' 1066' is typed into cell B2, it 
will automatically change to red. All other answers 
will stay in black. You can extend this by adding 
more conditions, for example to make all incorrect 
answers appear in green. Do this by clicking on Add 
in the Conditional Formatting dialogue box. Then 
write more questions as required. Write a note to tell 
the user that the correct answer will be in red. Other 

options are possible, for example to have answers as 
figures within a certain range. 
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Steps 1-2 

Type a question in a cell. 
Make the cell wider if you 
need to. 

11 
;i].What date was the BaUle_ofHastings? _.....,_
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Steps 3-4 

Steps 5-6 

Choose a cell for 
the answer. 

Click on Format, Cells and then Font to choose a font 
style for the correct answer. 

B: Data Validation 

The Validation tool in the Data menu is another way 
to create simple multiple-choice tests. A word of 
caution however: some versions of Excel appear to 
have slightly different ways of doing the same thing, 
so check with Help if there is a problem. The steps 
below show one way to do this, though many other 
permutations are possible. 

1. Type a question in a cell as before e.g. in A2. 
2. Click in cell B2 then click on the Data menu then 

Validation. 
3. In the Data Validation dialogue box, choose the 

Settings tab then choose list from Allow. 
4. In the Source box, type three ( or more) possible 

answers, each separated by a comma, then click 
on OK. 

Steps 1 - 4 

Click on List in Settings. 
Type a choice of answers, separated by a comma. 
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Developing good relationships and respecting the 
differences between people 

a) that their actions affect themselves and others, to 
care about other peoples' feelings and to try to see 
things from their points of view. 

b) to think about people with different values and 
customs. 

c) to realise the nature and consequences of racism, 
teasing, bullying and aggressive behaviours, and 
how to respond to them and ask for help. 

d) to recognise and challenge stereotypes. 
e) that differences and similarities between people 

arise from a number of factors, including cultural, 
ethnic, racial and religious diversity, gender and 
disability. 

f) where individual, families and groups can get 
support. 

Breadth of opportunities 
a) take responsibility. 
b) feel positive about themselves. 
c) participate. 
d) make real choices and decisions. 
e) meet and talk with people. 
f) develop relationships through work and play. 
g) consider social and moral dilemmas. 
h) find information and advise 

prepare for change. 

School Councils' Resources 

Save the Children 
17 Grove Lane London SES 8RD 
Midlands Development Team - Hawthorns House, 
Halfords Lane, Smethwick B66 lBB. 
Tel 0121 555 8888 
Publications include -
The School Council: a Children's Guide 
Primary School Council YES! 1997 - 1998 

School Councils UK 
57 Etchingham Park Road, Finchley, 
London N3 2EB 
Tel 0208 349 2459 
Website: www .schoolcouncil.org. uk 
Publications include-
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The School Council Starter pack 

Citizenship Foundation 
15 St Swithin's Lane, 
London EC4N SAL 
Tel 0207 929 0922 
Website: www .citfou.org. uk 

Institute for Citizenship 
62 Marylebone High St, 
London WlM 3AF 
Tel 0207 487 9212 
Website: www.citizen.org.uk 

Citizenship and School Councils website 
developed by the Humanities Education Centre. 
Website: www .citizenship-pieces.org.uk 
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3. Running the Council 

• Establish a procedure for meetings 

This could include: 
Welcome and introduction by chair 
The Agenda 
Previous minutes 
Discussion 
Close of meeting 

• What should the School Council 
discuss? 

This should be left to the pupils but ideas 
could include: 
School rules and policies 
Decoration of the school 
Fundraising 
Equipment 
Bullying 
The playground 
School grounds 
Tuck shop 
School meals 
Clubs 

• Action Points and Key Points 

Pupils should be encouraged to see that their 
discussions can be turned into actions. 
Minutes of meetings can be written to be 
divided into key points, the main area of 
discussion and action points, short statements 
which are about things that need doing. 

• Working Groups 

Working groups or mini-committees, made up 
of non-elected members of the council to 
research issues that are under discussion in 
detail to provide for a more informed debate. 
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School Councils' 
PSHE and Citizenship 

School Councils provide a means of meeting the non
statutory guidelines for PSHE and Citizenship. By 
providing a means for discussing issues School Councils 
enable pupils to develop confidence in the following 
areas: 

Developing confidence and responsibility and making 
the most of their abilities 

a) to talk and write about their opinions and explain 
their views, on issues that affect themselves and 
society 

b) to recognise their worth as individuals by identifying 
positive things about themselves and their 
achievements, seeing their mistakes, making amends 
and setting personal goals 

c) to face new challenges positively by collecting 
information, looking for help, making responsible 
choices and taking action 

d) to find out about the range of jobs carried out by 
people they know, and to understand how they can 
develop skills to make their own contribution to the 
future 

Preparing to play an active role as citizens 

a) to research, discuss and debate topical issues, 
problems and events 

b) why different rules are needed in different situations 
and how to take part in making and changing rules 

c) to realise the consequences of anti-social and 
aggressive behaviours, such as bullying and racism, 
on individuals and communities 

d) that there are different kinds of responsibilities 
e) to reflect on spiritual, moral, social and cultural 

issues, using imagination to understand other peoples 
expenences 

f) to resolve differences by looking at alternatives, 
making decisions and explaining choices 

g) what democracy is, and about the basic institutions 
that supports it locally and nationally 

h) to recognise the role of voluntary, community and 
pressure groups 

i) to appreciate the range of national, regional, religious 
and ethnic identities in the U.K. 

j) that resources can be allocated in different ways. 

Humanities Too Spring 2001 ISSN 1461-4537 

Now when you click on cell B2, a drop down menu 
appears beside it. Click on it and your list of choices 
appear. Click on the one you want and the answer 
appears in cell B2. You could also add Conditional 
Formatting to the cell to make the answer change 
colour if it is correct. 

1; j Click here 
ljWhat date was the Battle of Hastings? 
3! . 

1066 
1022 

You can extend this technique by using an Input 
Message. 

1. Click on cell B2. Click on Data and 
Validation. 

2. Click on the Input Message tab. 
3. Type a title, for example, 

'Clue'. 
4. In the main box, type words to give a clue. 
5. Then click on OK. 

Steps 2-5 

Now when you click on the cell, the Input Message 
appears first in a yellow box. Then click the drop 
down menu beside the cell to make your choice of 
answers. A variation on this is to use the Input 
Message area to write the 
questions. Students can Problem 
check their answers at the end If a black box appears 
if you write the correct instead of your Input 
answers in a list in a separate Message, which can 
Input Message that relates to happen on some 
a separate cell. computers, click on 

Help then on 
Microsoft Word 
Help. The Help 
assistant then seems 
to act as the Input 
Message box. 
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A third option is to use the Error Alert tool in 
Validation. This gives instant feedback if an answer 
is incorrect. One way to use this tool is as follows. 

1. Write a question then 
click on a cell beside 
it, e.g. in B2. 

2. Choose Text length from the options in Apply. 
The text length you choose must be the same 
length as the correct answers. This will not work 
for the Battle of Hastings question because all 
three answers have the same Text length, i.e. 4 
characters. It will work if the choices are words 
of different length. 

3. Then go to Input Message and write a question 
with some choices of answers. Make sure that the 
correct answer has the same number of characters 
as you typed for Text length. Click on OK. 

4. Then click on the 
Error Alert tab. 

5. Choose a style ofresponse, e.g. Warning, Stop 
or Information. 

6. Give a title to the box, 
e.g. 'Sorry', or 
'Incorrect' 

7. You can write a message in the box below, e.g. 
to give a further clue. 

8. Then click on OK. 

Now if an incorrect answer is typed into the cell, the 
Error Alert message will appear. 
The student can then try again. 

Step 3 

·;Dtle::· 
Choice 

Type a title for the 
Input Message. 

:- ,-::: _,·,_:• - :, 

Jriput roe$sage: 
Type one name from this list into the cell. 

William 
Harold 
Rufusl 

Type some choices in 
the message box. 



Humanities Too Spring 2001 ISSN 1461-4537 

Steps 4-7 

Result of the Error Alert 

w .. hi.eh Englis-h. king was-killed at the 
Battle of Hastings? 

. 

The Error Alert message appears if the 
answer is wrong, in this case, it has the 
wrong number of letters in the word. 

C: A formula 

Students type in 

I Choice 
Type one name from 
this list into the cell. 

William 
Harold 
Rufus 

The third technique to write a test with an instant 
feedback is to write a formula. There is no maths 
involved. 

1 Write the question, e.g. in 
cell A3. 

2 Identify a cell for the 
answer, e.g. B3, and colour 
it. 

3 Click in cell C3. 
4 Then type a formula to show what answer will get a 

score of l(see diagram). Any other answer stays as 0. 

When a student types the correct answer in the cell, a 
score of 1 automatically appears in the cell beside it. 
Incorrect answers remain at 0. 
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Steps 1-4 

Question Answer 
Which king was killed at 
the BattJe of Hastings? 

~ ma cell. 

Take it forward 

Identify a cell 
for the answer. 
You could use 
Data Validation 
for a choice. 

Score 
appears 
here. 

So now you know the tools and the techniques to 
create your own simple tests in Excel. The next step 
is to write tests that are useful for your needs. The 
tests can be differentiated, for example, by giving 
different types of clues and varying the questions. 
You can include photos and other diagrams and 
write several sheets in a book. You can also save 
time and effort by exchanging files with colleagues 
by email. 

A sample file on the topic of rivers that demonstrates 
these techniques can be obtained by sending an email 
to peter@j-walsh.freeserve.co.uk 

Fred Martin 
Bath Spa University College 

( 
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1. Gain support from Senior 
Management, Staff, Governors 
and Pupils 

Gaining support for a school council is essential. 
Staff need to be convinced of the benefits of 
councils for the school and pupils' education. 
Pupils could discuss the kind of issues they would 
consider and how they could improve the school 
before the council is set up in order to clarify the 
benefits. 

2. Preparing for a School Council 

Initial decisions about how a school council should 
be set up and operate should be made by a working 
group consisting of a small number of pupils and a 
link teacher. 

The working group should be responsible for: 

• Where and how often the council should 
meet? 

• How many representatives there should be? 

This could include: 
Representatives from each year 
Representatives from years 5 and 6 who are elected 
to represent different year groups 
Representatives from each year apart from 
reception or year 1 who may be represented by a 
teacher 
Representatives elected by each class 
Representatives elected by each class apart from 
reception or year 1 
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• What executive positions there should be, 
Chairperson, Vice chairperson, Secretary, 
Treasurer, and how they should be elected? 

• Preparing the school for the council 

This could include: 
A poster campaign 
Announcements in assemblies 
An election newsletter 
PSHE discussion about what a school council is 
Training for class/year representatives and for 
executive members 

• Other decisions 

How many representative girls and boys will be on 
the council? 
During what time will the council meet? 
When will pupils have time to discuss issues before 
a council meeting? 
Who will be the link teacher? 
When will the executive meet with senior 
management? 
Will the council have a budget? 
Will anyone have a veto on council decisions? 
What is the time plan for setting up the council? 
Will the chairperson have the opportunity to report 
back to the whole school? 
How will class/year representatives report back? 
Will governors and staff have a chance to hear 
reports from the council? 


