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Simulations in Schools - A Project organised by SAGSET
What is this about?

Most teachers would like to expand and develop their teaching techniques so that they can use
appropriate ways to interest and motivate students. One such set of techniques is that of
simulations, games, role-play and other interactive methods and this article is intended to explain
a free offer of help in this area.
Who is it addressed to?

This article is included in TOO because we hope it will appeal to teachers concerned with the
Humanities, as it is in this field that simulations and games etc have the widest potential
application. However the offer is open to all teachers and if you yourself are not interested, or are
too busy to deal with it, please pass this on to a colleague who will follow it up.

Editorial
We have at last caught up with the clock and we are on
schedule to produce our next issue in the spring on time.

Who is behind this?

This is a new initiative from SAGS ET (The Society for the Advancement of Games and Simulations
in Education and Training). SAGSET was founded in 1969 and its members are teachers and
trainers from all levels of the profession. It provides a number of publications and organises
conferences for practitioners. This new initiative is one aimed specifically at teachers in schools.
What is on offer?

At this stage we want to create a network of schools that are interested. We will then circulate a
newsletter and in particular we will organise some free workshops to demonstrate the basics of
interactive teaching techniques, discuss their advantages and disadvantages, and show how
teachers can develop their own exercises. What we do then will depend on the responses we get.
What should I do?

Just fill in the slip below and send it back to me, Peter Walsh. Better still email me with the details
at: peter@j-walsh.freeserve.co.uk
I am interested in the idea of a school network connecting those interested in simulations, games and other
interactive teaching methods. Please add my name to your mailing list.

These delays have badly affected our subscriptions and now
virtually everybody who did not attend the conference in
November needs to renew. Can you please send a cheque
made payable to the Humanities Association to me at the
address below? The year runs from April 1 to March 31 2003
but you will be guaranteed 4 editions of TOO whatever time
you pay.
Conference 2002 will take place at the George Hotel Stoke on
November 8, 9 and 10. The George is actually in Burslem but
is easily accessible and has all the necessary facilities for a
successful conference. We are fortunate to have obtained the
help of Chris Durbin the Staffordshire Humanities Inspector
who will support us at a local level. He attended our initial
planning meeting at the George on February 2 and has agreed
to give a keynote address. We are also pleased that Doug
Bourn will also be giving a keynote on the Saturday.
Enclosed with TOO is our initial flier. All you need to do is
note the date and register your interest with me by email and
we will keep you updated as the planning develops.

..................................................................... Post Code .................. .

Conference 2003 promises to be the biggest we have ever
held. The Association is about to present a project as part of
DflD's initiative, Encouraging Effective Support, to promote
globalisation in classrooms. This will enable us to attract top
class speakers and we will be able to subsidise northeast
delegates so that we should be able to increase the attendance.
As it is part of the northeast group's bid it will be held in the
region at Ushaw College, Durham. More details when we
know the result of our bid .

Telephone no: ............................ Email ...................................................... .

Peter

Return to: Peter Walsh, SAGSET, 11 Lloyd Street, Crawcrook, Ryton, Tyne & Wear, NE40 4DJ
Phone/fax: 01914132262
E-mail: peter@j-walsh.freeserve.co.uk

Peter Walsh, 11 Lloyd Street, Crawcrook, Ryton, Tyne Wear,
NE404DJ.
Fax/Phone: 0191 413 2262
Email: peter@j-walsh.freeserve.co.uk

Name ............................................................... .
Position ............................................................ .
School .............................................................. .
Address ......................................................................................... .
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First thing Saturday morning and Leszek delivered the
bare OFSTED facts about standards of teaching and
pupil progress in Geography across the Key Stages. It
wasn't pretty, although it was slick, and presented
clearly, the Powerpoint slides were flanked by those
*flamin' torches; it was a statistical breakdown of
inspection data, and the findings were largely negative.
However, after highlighting the issues currently facing
Geography, and after asking some difficult questions,
Leszek also offered some guidance and good practice
for reflection.
He began by stating that Geography was at a crossroads.
Although Geography appears to be suffering at the
moment, in terms of falling numbers and the drive for
progress in Literacy and Numeracy across Key Stages 1,
2 and 3, there are tremendous opportunities presented by
the Teaching and Leaming in the Foundation initiative
and pupils' desire to know what is going on in the world
- especially in the light of September 11 th. He also
warned against complacency, the "I'm doing this
already" syndrome; why accept "satisfactory" when
"good" is achievable?
In Primary schools the issues are:
•
Too little good work;
•
Reduction in breadth and depth;
•
Weak subject leadership;
•
Low expectations;
•
Weak assessment procedures;
•
Significant improvements in 20% of schools
•
Best work arises from fieldwork.
In Secondary schools, the main issues are:
•
Pupils' knowledge, skills and understanding are
often insecure, despite overall improvements in
standards;
•
Teaching is better at KS4;
•
Assessment is weak;
•
ICT is underdeveloped;
•
Fieldwork produces the best work.
Leszek explained that the key words or phrases seen too
often in Geography inspection reports are "routine",
"worksheets" and " ... do not allow ... ". He called these
strategies "defensive teaching", and said we need to
address them and erode them.
Lesson planning, with clear learning objectives and
outcomes, are better in Primary than Secondary.
Children have lower attention spans, so pace and skilful
exposition are crucial techniques. Challenging tasks
take time to be worked through and children need to be
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trained in the strategies they need to employ to complete
such tasks. They need to be engaged at a higher level
and they need to be given more opportunities to discuss
and interact with each other: this is when they learn
more. We need to be more effective in our use of texts,
and building a plenary into lessons is vital in order to
raise awareness and tie things up. Homework should be
appropriate to pupils. It should be relevant, focussed
and not a penalty to less able pupils who don't complete
tasks.
Leszek continued by outlining what effective geography
teachers do. They provide opportunities for discussion,
contextualisation and introducing issues, beyond
statistics and facts. They provide a variety and range of
resources, including the use of ICT and pupils'
knowledge of it. Successful fieldwork begins with
small, short, focussed and local tasks built into the
geography programme, so avoiding logistical problems
- and fieldwork engages pupils more than anything else.
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able to make condoms available to pupils. It wants
sex education to be a compulsory part of the
national curriculum.
At present human
reproduction has to be part of the science syllabus,
but that need only cover the biological aspects and
does not have to deal with relationships and
emotions.
The advisory group wants access to abortion on the
NHS to be improved and recommends that
professionals should be allowed to give
contraceptive or sexual health services to young
people without the possibility of breaking the law.

the local community in these matters and be able to
provide help, advice and support within or near the
school. It also believes that often the chances of
teenage pregnancies are made greater because of
ignorance, confused ideas, and low expectations
from adults, friends and other people who surround
the teenager. Is it right for teenagers to get
confidential advice on sex (in other words without
their parents necessarily knowing about it)?
What is it - do you think - about Britain which
makes it different from other European countries
when it comes to teenage pregnancies?

[Sources of information used in the compiling of these articles and their URLs may be found on the NfE website.]

Assessment is a huge issue in Geography. By asking
pupils "how they're doing", lots of interesting and useful
information arises from their responses. Self-evaluation
and personal targets are very effective methods, as is
moderation and portfolio development. Departments
often have plenty of data and detailed assessment
policies but are not so diagnostic with the information
they generate.
Leszek also stated that leadership is crucial in the battle
against defensive teaching and that developing your
staff professionally is important. He said that
"There are a few oases of good leadership, but there is
also a desert of quality. It is the desert which needs
cultivating."
We need to be wary of our use of ICT in geography, so
as to ensure geography is not merely providing a context
for the acquisition ofICT skills. He concluded by stating
that Geographers need to grasp the opportunities
presented to us so as to halt the decline of the subject.
Although I found the presentation worryingly depressing
- maybe Geography specialists are just not there, or
being trained or retained - I did feel however that we
were being given good, honest advice about our
weaknesses and strengths. And we mustn't forget that
OFSTED never sees the whole picture. At least
everything that followed on Saturday could only get
better!
Neil Sledge
*Toe flaming torch was light tissue papers warmed by a bulb to flutter and
look like a torch. The name of the room was the Coliseum so I guess it was a
Roman torch that wa5 very di5tracting.

It believes that the school should work closely with
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September 11 - the aftershock
We have been told many times that after September
11 th things will never be the same again. Many
people have no doubt carried on their lives as
normal and so far felt no difference except that the
news media have talked about very little else for
three months. So what has changed? Professor
Fred Halliday of the London School of Economics
has just published a book called "Two Hours that
Shook the World" in which he points out what he
thinks are some of the aftershocks of that day,
though it is important to say that many of these
effects in fact existed before: the attacks on New
York were a trigger for the dynamite and not the
dynamite itself. First, the power of the United
States has increased enormously and with it the
power of the President. This is reflected especially
in the negative way the US has acted towards
certain international treaties and its disregard for
the United Nations. Second, it has led other
governments of the world to join in with the US in
its declared 'war against terrorism'. Many of these such as Russia - were certainly not allies before.

But third, it has led to a large number of people
(rather than governments) to feel very strongly that
the war is wrong. This has been seen in many,
many countries where demonstrations against
military action have taken place. Demonstrators
also see the links between the US as a world
military power and the US as a world power in the
media, in the spread of its technology and lifestyle.
In this sense the critics are very similar to (perhaps
in some cases the same as) those who demonstrated
against the World Trade Organisation and a
number of recent summit meetings of the great
world powers. Another result has been that a
number of governments, for instance in Latin
America and East Asia, have opposed the actions
of the US.
Fourth, it has speeded up a world economic
recession (where trade and the movement of money
slows down). It has badly affected multi-billion
industries like airlines, tourism and insurance. And
one effect of this is that governments have started
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to take more control over trade, by helping
weakened industries and adjusting their interest
rates, not leaving it so much to the market as they
did before. "It takes years," says Fred Halliday, "to
assess the consequences of major earthquakes."
But it is worth each person taking stock. Now that
2001 is coming to an end, what effect has the first
year of the new millennium, and especially the last
three months, had on you?
Tobacco control
Deaths linked to the use of tobacco world-wide are
likely to go up from four million per year at present
to ten million by 2030. Even so there has been
opposition to an international agreement on
tobacco control. The main official reason given is
that it will put many people who work in the
production of tobacco and its products out of work.
At a meeting organised last week by the UN's
World Health Organisation (WHO) health
organisations suggested that the saving of life and
of money on tobacco-linked health care would be
enormous. The costs of helping to provide new
jobs in countries whose main export was tobacco
would be relatively small. The WHO's suggestion
is for a global agreement which sets standards on
tobacco advertising, on warnings on cigarette
packets and on tobacco smuggling. The big
tobacco companies have been making efforts
recently to make the way they market their
products more responsible (more 'ethical') and to
give money to research, but critics think that the
only way for them to behave esponsibly would be
to find a new product and stop selling cigarettes.
They believe that they should own up and admit
that smoking kills people and that up to half of all
smokers are killed by causes linked to tobacco. Do
you believe that people should be allowed to smoke
if they wish? Would smoking be reduced if the
WHO's suggestions were followed?
Is it
responsible to smoke and expect the health service
to pay the bill?
Schools and teenage pregnancies
Britain has one of the highest teenage pregnancy
rates in Europe, though the rate has been falling
over the last couple of years. An independent
advisory group on teenage pregnancy, set up by the
government, has this week recommended that
teenagers should have access to confidential advice
and that if necessary secondary schools should be
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•

This lecture, at the end of a busy Saturday, turned
into a most enjoyable interactive discussion,
chaired by Lee. It was informative, reassuring,
stimulating and useful.

•

Group discussion:

QCA Update:
•

•
•

After his update, Lee provided us with a summary
of the Citizenship requirements for KSl& 2, and
asked us how happy we were with them. The main
issues were:

Recommend reporting to parents annually on
PSHE/Citizenship in terms of knowledge and
understanding and pupils' use of these in
developing their skills and attitudes;
No statutory requirements to assess however;
Scheme of Work is due in 2002, with plenty
of good primary practice, 'nothing
revolutionary' and references to School and
Class councils, links with Humanities and
English and ideas for participation, transition
to secondary school, Community Police, etc.

•
•
•

•

OFSTED Update:
•

•
•
•
•

PSHE/Citizenship is not being regarded as a
separate subject at the moment, with no
specific references to citizenship in reports;
Reporting on pupils' values, attitudes and
personal development;
Also reporting on pupils' confidence and
responsibilities;
Highlighting curriculum links, achievement
and overall management;
References also to teaching and learning
strategies. Further details are on the OFSTED
website.

DfES Support:
•

•
•

Working party: survey of resources, plus
funding of development projects to fill 'gaps'
in these resources
Case studies of good practice
Development of audit tools

•

•
•

Values and issues - transferable or applicable
to Humanities and English
Time implications for teaching these issues
KS 1 requirements are all part and parcel of
everyday life in the Infant school (excepting
Financial understanding), whereas KS2
requirements are more knowledge based
Transition: has KS2 been dumped on from
KS4/KS3?
It isn't a new curriculum, the hard work is in
highlighting the links
School and Class Councils, and circle time,
are clearly crucial to developing good citizens
Reviewing your behaviour management and
policies is important because that's
citizenship too.

Links:
•
•
•
•
•
•
•
•
•

Association for Citizenship Teaching (ACT)
•
•
•

Website - with message board (perhaps we
should leave useful info. re. the Humanities
Association conference on here?)
£25 individual/£40 institutional membership

www.teachingcitizenship.org.uk (ACT)
www.learn.co.uk (Guardian)
www.citizen.org.uk (Institute for Citizenship)
www.citfou.org.uk (Citizenship Foundation)
www.csv.org.uk
(Council for ServiceVolunteers)
www.scuk.org.uk (Schools Councils UK)
www.pfeg.org.uk
(Personal Finance Education Group)
www.newforms.co.uk/csv
(community participation project details)
www.dfes.gov.uk/citizenship
Neil Sledge
Wirral

New professional subject association
Termly journal
Conferences
3
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Sitting at home, organising my week's teaching, my
thoughts keep coming back to this weekend's
conference. All sorts of thoughts, memories and
images. I feel I must attempt to summarise them for
you now, and I've grouped them under broad headings:

Social
I enjoyed myself! I met up with colleagues from past
conferences, and from previous jobs. And one of my
most lingering memories will be of the decor the
statues, and those flickering Roman torches in the
Roman Room distracting us even from Christine
Counsell on occasion .......... As Jeremy Krause said "where Time Team meets Changing Rooms"!

Top Quaiity Inputs
Just look at who we met, heard and learnt from on
Saturday alone:

And so, in conclusion, your conference was
informative, stimulating, moving, friendly, relaxing,
and inspirational. Thank you organisers.

Sunday 11th November, 2001
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Ed Waller

Global Express
Cathy Midwinter

Conference 2001

A stimulating session engaged the group in some
kinaesthetic learning to think about controversial issues.
Cathy said there were three aspects to this: -

This session addressed a method of delivering Key Ideas
3 & 4 of the Environmental Issues section of the AQA
Humanities GCSE Course.
Ways of including
Citizenship requirements were part of the ideas. It was
assumed that prior learning had covered attitudes to the
environment and an examination of how human
behaviour can damage the natural environment. The
task we investigated required students to choose an
environmental issue and simulate the setting up of a
pressure group to campaign on that issue. Students
needed to research the issue as well as come to an
understanding of how pressure groups work and the role
they play in the democratic process. They would be
required to set SMART targets for their pressure group.

1. What are controversial issues?
2. Why should we teach controversial issues?
3. How should, or could, we tackle these
controversial issues in the classroom?
The group lined up down the middle of the room to show
the degree to which they agreed with the statement that
the 11 th of September was a controversial issue. Other
issues were suggested and again people ranked
themselves according to their view of England's 5-1 win
in Germany.

It was agreed that student evaluation of what they

Deputy-President of the Historical Association from
Cambridge University, Christine Counsell;
President of the Geographical Association and Senior
Adviser for Geography in Cheshire, Jeremy Krause;
HMI for Geography, Leszek Iwaskow;
President of the Humanities Association and
Headteacher, Steve Johnson;
Maggie Howell & David Leat plus other
Head teachers and Advisers.
Manchester DEP
Clive Begeonne was simply amazing for me. He struck
such a chord with me personally and professionally. He
moved me to tears (honestly) with the Paradox. He was
clearly knowledgeable, experienced and aware of
current pressures. But what caught me most was the
overwhelming sense of the opportunity Curriculum
2000 truly presents us with. How values do underpin it.
How flexibly these values and the subject content can
be interpreted. How Humanities is the curriculum
key. How vision and belief in what education is for are
firmly back on the agenda. How all of us can influence
how children learn and therefore what kind of people
they grow up to be - what kind of citizens, indeed. A
truly wonderful speech! How many of us analyse our
own lifestyles?
Curriculum
I learnt a lot about how we can teach and how children
can learn; about participatory and active learning; about
real citizenship in real schools; about interpreting
Curriculum 2000 in a real, engaging, and challenging
way. Practical examples of good practice from
experienced teachers.
Some of this I learnt in
workshops, and some of it informally over coffee (or
wine).
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Neil Sledge
Keynote
Steve Johnson

The following notes aim to provide a summary of the
issues and ideas raised by Steve Johnson at the
November 2001 Humanities Association annual
conference. Hopefully, his views have been accurately
recorded and described in the account that follows.
A government circular from 1878 provides an insight
into the purposes of teaching historJ and geography in
schools at the time. These purposes were clearly stated,
i.e. to ensure that children knew about important
historical characters, the features of their local area and
reasons for having a colonial empire. The values
inherent in these purposes are no longer acceptable, but
at least there was no uncertainty in the vision. Inspectors
asked the children what they knew to check on
standards. Some things don't change. Today however,
there is less certainty. There is confusion over values
that have led to claims of moral relativism. There have
been changes in the fabric of society and globalisation
that is having an increasing impact on people's ideas and
values.
The place and purpose of teaching the
humanities has been one victim of these uncertainties.
The humanities subjects have expertise in teaching
children how to carry out investigations, to interpret
information, appreciate other perspectives and to think
critically. But this is not enough. In particular, they
seem less well equipped to help children address
problems in society and to think about alternative
futures. They suffer from an approach to learning that
has compartmentalised knowledge by putting it in boxes.
Even some of their former paradigms are in question.
Leaming from the past for example, now only provides
the message that one cannot learn from the past!

This activity helped clarify what we mean by
controversial issues. Cathy then went on to show us
QCA advice on controversial issues and showed us a
variety of ways in which these issues could and should
be used by teachers in the classroom. She pointed out
the crucial role teachers can play in the classroom and
then went on to demonstrate different methods that can
work by using the compass rose. This is N Natural, E
Economic, S Social and W Who decides. This can be
applied to different issues and helps to focus children's
thinking.
Cathy finished by demonstrating the
advantage of using cartoons and pointed us in the
direction of using resources available from Manchester
DEP.
Pamela Beddow
Stokesley School
Cleveland
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achieved, and the process by which they achieved it
would be a key part of the work. It was felt that this was
an activity that could easily be developed into a piece of
course work. Links were also seen for those who are
teaching short course Religious Studies "Thinking about
God and Morality", alongside Humanities GCSE.
John Thomas
Eastbourne Technology College
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Citizenship in Secondary Education
Lee Jerome

Mike Johns
Portsmouth
A Subject for All Seasons
Jeremy Krause

In urbane style, Jeremy Krause outlined the year ahead
for many of us and reported on his own recent
appointment as Regional Director for TLF KS3. In the
first of four seasons we are urged to avoid winter
hibernation and to consider appropriate strategies and,
especially, "what works and why". Springtime seed
drilling could include the Easter conferences and
seeking further information available via LEAs to
prepare for September 2002. School based TLF
appointments and CPD programmes will stimulate the
summer growth. So, with the roll out of TLF in Autumn
2002, Jeremy sees a rich harvest of ideas about teaching
and learning: a crop of inspiration for new planting.
There is a longer-term aim of "ensuring effective
continuity into and across key stage 3". He suggested
the humanities have shown a willingness to adapt and
change (both a strength and a weakness?) and can
embrace strategies for engaging and motivating learners.
With examples from the Best Practice Research
Scholarship, he provided contexts illustrating
opportunities to make this more explicit. Video-clips of
both teachers and pupils talking reinforced the principles
with some specific points. The teacher reports on this
classroom research are available on:www.cheshire.gov.uk
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The notion that cultural heritage can be imparted
through the teaching of history can also be questioned.
Geography too is looking for a new identity to take it
beyond its subject Orders and to find ways in which it
can embrace the new educational agendas. RE has
become a poor relation in the Humanities stable, though
arguably, it has one of the most valuable contributions to
play in a curriculum in which there have at last been
some statements of aims and values.

Lee from the Institute of Citizenship began with an
update regarding the current QCA position on
citizenship. One interesting point raised was that the
inspection framework for Ofsted would include
citizenship in the future.
The Association for
Citizenship Teaching will be holding a conference in the
summer. Details can be found at www.teaching
citizenship.org. uk
Lee focussed upon the current consensus of teachers
regarding the introduction and teaching of citizenship.
He highlighted some of the difficulties related to
teaching political literacy, controversial issues and
active participation in local issues. He emphasised the
need for schools to consider very carefully how they
would introduce citizenship at different key stages.
We were given the opportunity to preview a film on the
issue of asylum seekers produced by the BBC as part of
its I.D. series. This was a very hard hitting and
interesting film - an excellent citizenship resource.

Winter 2001

OCR Examining Citizenship
Steve Johnson & Stuart Wilson

Steve Johnson explained how Ringmer Community
College of which he is head teacher, approached
building citizenship into the broadest aspects of school
life. This covers staff professional relationships as well
as a planned, progressive and imaginative approach to
extra curricular activities that address key aspects of the
Citizenship Order, in particular promoting community
involvement and social and moral responsibility.
In addition he outlined, with exemplar materials, the
OCR Humanities GCSE syllabus, which addresses the
programme of study for Key Stage 4, set out in the
Citizenship Order. He also outlined with exemplar
materials, the OCR Citizenship Studies GCSE short
course that can be used to accredit pupils' achievements
in areas of active citizenship through an identified core
programme of formal teaching and learning, through
slightly modified existing timetable, as well as pupils'
extra curricular activities. Stuart Wilson of Chase
Terrace High School in Burntwood explained and
illustrated materials he and his team had produced to
teach citizenship issues in school. These included Islam
phobia, Human Rights and Reliability of evidence.
Gary Clemitshaw
Sheffield University

A fear is that the humanities subjects will become even
more marginalized than has already happened. This
marginalized position is seen both in curriculum time
and resources, but also at times, in terms of its physical
location in the school. Several questions now need to be
asked. As the Citizenship agenda arrives, will this
replicate what is already being done, or could be done,
in the humanities subjects? Will the humanities subjects
be appreciated for the role that they could play in work
in literacy, numeracy and ICT? Or will perceptions of
the humanities by senior management in schools mean
that these potentially useful roles will be overlooked and
there will be an even greater erosion of curriculum time?
In the longer term, some educationalists have visions of
a skills based curriculum that uses ICT in the home as a
learning tool.
In this vision, the school becomes a
learning location for occasional visits. This kind of
vision can only serve to destroy the very basis on which
humanities teachng ought to be founded, i.e. work
whose central focus is on people and how they interact.
Three key messages arise from these reflections. One is
that there needs to be clarity over the purpose of the
humanities and that this needs to be reflected in the aims
and ethos of the school. As part of this ethos, the pupils'
voices need to be heard and espoused principles put into
practice. A second element is the importance of being
self-critical as to the purpose. Doing this will help to
ensure that the subjects do not remain on the school
curriculum for no other reason other than being
historical anachronisms. As part of this, the Citizenship
agenda appears to be an evolving area in which the
humanities subjects can play a part in asking the
important questions. The third element is to value the
importance of pupils working together in a way that will
reflect their future roles as citizens in society.
It is clear that there is much to play for and that teachers
of the humanities will need to do more than to teach to
their subject Orders if their place and full potential in the
school curriculum is to be realised.

Fred Martin
Bath Spa University

Angus Willson
Worldaware
8
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Variety in the Classroom
Morry van Ments & Peter Walsh

The speakers belonged to SAGSET - the Society for the
Advancement of Games and Simulations in Education
and Training.
The session focussed on the use of games, simulations
and role play in the classroom situation. We looked first
at "Frame Games". We were all given cards and asked
to eliminate some and sequence the others in small
groups. These "Frame Games" are content free - the
ideas could be applied to a variety of issues. The card
eliminating game contained various statements that were
reduced down in groups until you are left with areas of
common interest. Another game we played was when
Morry asked us to call out four letter words which he
sequenced on the flip chart alphabetically and we had to
guess the rule he was applying and then the word he was
thinking of. This could be used at different levels and
with different topics e.g. you could think of a monarch
and ask the children to call out the names of Kings and
Queens they know and they could be sequenced
chronologically until the right one was discovered.
It is important to remember that interactive techniques
used like games, simulations and role play are used to
create discussion.
The more controversial the
statements then the more discussion will be created.
Frame games work well because they can be slotted into
subjects relative to the lesson. Three letter words could
be used with primary school children rather that five
letter words.
Morry then introduced the idea of role play. Why use
role play? Morry explained that it would allow the
group to explore the issue/problem or give children an
understanding of what it feels like to be Charles I or a
victim of racism or whatever. The disadvantage of role
play was that disinformation or inaccuracy could be
present.
Two handouts were distributed. The first detailed
various simulation and game structures and the second
definitions of simulations and games and their
advantages and disadvantages.
For example an
advantage could be they were motivational and a
disadvantage was that they were time consuming.
Finally the importance of debriefing at the end of a
session was emphasised.
This was particularly
important as far as role play was concerned. This was to
ensure that misunderstandings are cleared up and the
student leaves the session knowing why the game/
simulation/role play was used and what could be built
from it.

Humanities Too

ISSN 1461-4537

Winter 2001

At the end of the session it was explained what SAGSET
was and how teachers could join free of charge.
SAGSET hoped to re-inforce the importance of the use
of games and simulations in the classroom, which it was
felt, had declined since the early seventies
Katya Hercules
The back page of this issue of TOO is an invitation to
join SAGSET. All you need do is send in your name
and email or your address. There is no subscription. We
hope it will create a network of teachers interested in
using games and simulations as one of their teaching
techniques. There will be an exchange of ideas via the
newsletter Interact and a database of games useful in
schools is being prepared.
Peter Walsh
Humanities Association

Nye emphasised the importance of language and talk
among teachers and children. "The limits of my
language are the limits of my world" Wittgenstein said.
Too often teachers feel impelled to rush from exposition
and discussion to recording in books to prove that they
have done something with the children in their lesson on
that day.

Nye's work on school improvement projects in Oldham
provides a way for schools to move away from the
strictures of the National Numeracy Strategy and the
National Literacy Strategy and to escape the "curriculum
delivery" mindset of the last ten years.
He urged teachers to leave behind compliance with
government control of what is taught and to become
teachers again. Teachers should be able to say, " I teach
children" not " I deliver the curriculum".
The time periods which must be allocated to the
National Numeracy Strategy and the National Literacy
Strategy should be regarded and used as workshops in
which skills are practised so that they may be ultimately
used in wider contexts: - the other subjects, life outside
the classroom.
Instead of doing more, teachers should not be afraid of
doing less. "We have got to do a lot fewer things in
school" as Professor Howard Gardner said. All human
beings, naturally and automatically will learn what they
have to learn in order to function as mothers of their
chosen society. The brain learns best when it builds on
previous knowledge and is allowed to learn in cooperation with others.
Historically, learning was a lonely process; much work
was written and analytical. Such learning was for an
elite. Now industry and commerce demand individuals
who are team players, vocal, problem - solving and
decision making. These skills and successes are
necessary for all children. Inclusion is a necessity not an
option.
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(HATS). This uses different coloured thinking hats,
which represent different ways of thinking about topics.
KWFL grids are used whereby students are encouraged
to think about what the already Know what they Want
to know, where they can ~)nd the information and what
they have !:earned. A useful and stimulating session,
which provided the group with a variety of approaches
to take back to their own contexts across the country.

He emphasised the importance of a plenary session
where the lesson is reviewed for the benefit of all the
children and they and the teacher decide if the object of
the lesson has been met.

Pamela Beddow
Stokesley School
Cleveland

It was an interesting session and we all felt challenged
by Nye's ideas.

Sefton Holocaust Memorial Project
Nigel Flanagan

Joanne Butterworth

The workshop was co-presented by Glen Williams,
Chair of the Sefton Memorial Project. It consisted of a
PowerPoint presentation, details of the 2001-2002
programme and a documentary video.

Meeting the Needs of Gifted Pupils
Philippa Sharman

Developing Key Skills in the Humanities
Nye Goodwin

Humanities Too

Classroom practlt10ners, aav1sory teachers and
inspectors from as far apart as Sussex, Stokesley,
Sefton, Stockport, Leicester, Doncaster and Solihull
came together to learn from Philippa Sharman of South
Wirral High School.
The session focused on three elements: 1. The identification of gifted and talented pupils
2. Implications for schools
3. Provision in schools

Whilst there was general agreement about the generic
characteristics of gifted and talented pupils, it was
acknowledged that identifying gifted and talented pupils
among Humanities, History, Geography and R.E.
students is a much harder task. Using quantative data
such as NVRs, VRs, SAT and CAT scores to identify
7.5% of any year group to be labelled "gifted and
talented" may be inappropriate when trying to identify
"able underachievers" empathetically, spatially or
spiritually gifted and talented pupils.

The project was born out of the national initiative to
establish the 23 January as Holocaust Memorial Day.
The project was organised primarily, but not solely, for
young people. During 2001 - 2002 a series of events to
remind people of the danger and horror of the Holocaust,
linking it with the dangers of modem racism and other
genocides in Rwanda and Bosnia.
The project is a broad based group of Trade Unionists,
education professionals, social workers and voluntary
workers. Also included were representatives from the
Jewish community, the Holocaust Centre Bet Shalom,
the Anti Nazi League and individual anti racists.
The Project team aim to bring together the communities
and other young people from Sefton with Holocaust
survivors as well as other communities and other young
people. Ealing Borough in London has already become
involved.

Given these constraints Philippa nevertheless provided
the group with a useful grid to help focus departmental
thinking about identifying such pupils in their own
contexts. She went on to address the issue of inclusion
and implications for schools and the need for schools to
have provision in place prior to the identification
process.

The Project leaders are orgamsmg a delegation to
Auschwitz in March 2002 and invite other individuals or
groups to join them. Anyone working on any anti racist
project can join the Holocaust Lessons course run by the
Project and accredited by Merseyside Open College.
The video highlighted aspects of the Holocaust on site
in Auschwitz. It promoted the work of the Holocaust
Centre, Beth Shalom as an excellent educational
experience for young people. The Centre can be
contacted on 01623 836627 or at
office@bethshalom.com
To join the Sefton Memorial Project or to purchase the
video or to obtain further information contact Nigel
Flanagan on 07980 9i4983 or at Sefton lJN1SON office
on 01519344760.
Carol Ryder

Keynote
Christine Counsell

In her key note speech to the conference on Saturday
afternoon Christine Counsell provided her usual mix of
insight, challenge and inspiration, all delivered with an
energy which kept her audience on their toes especially those who "volunteered" to demonstrate their
dramatic skills.
Ms Counsell outlined her views on the very close links
between History and literacy, each "dovetailing" with
the other, but frequently misunderstood by literacy coordinators in schools. Not only can the study of history
support and extend pupils' literacy but in so doing
pupils' understanding of the key concepts in history is
enhanced.
Ms Counsell was able to demonstrate such "dovetailing"
through the use of 2 examples. However what must
drive history in schools, she claimed, is a syllabus that
plans for progression. From this departments can then
develop a literacy strategy. It must not be driven by the
audits of senior management nor should it be "bolt on"
but an integral part of the study of history. Many
teaching strategies were demonstrated in a short time
and provided us with plenty of ideas to use in our own
lessons.
The well-timed use of video reminded the audience of
their own possible weaknesses in understanding
grammar and a reminder not to underestimate the
abilities of their pupils!

Reading and study skill strategies were provided
together with other thinking strategies that could be
provided in school contexts prior to identification.
Philippa provided information and food for thought in
the form of Bloom's Higher Order Thinking Skills
(HOT<;:) antl Ptlwartl f1p Remo'<: 6 Think-ing H::it<:
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