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Draft example of the information sheet

Notes

Name
Contributor
Institution
Email
Author

Corporate Image
Marry van Ments
Loughborough University
Morry@morry.u-net.com
Ken Jones

Materials
Age range
Time
Min/Max
numbers
Outline Instructions

Labels for groups
14+
30-60 minutes
12 -40

Editorial
I haven't played
this myself, but I
have great respect
for the playability of
Ken's games.

Divide participants into groups (tables). Each
Encourage them to
table decides what corporation, company, insti- use their imaginatution or service they represent. They make a
tion.
label on their table with their identity written on
Sock manufacturer,
it.
Mafia, Organic colE.g. School, Mining company, Circus, Fire
lective farm, Drug
Brigade, Retail DIY store, Church .........
dealers, Alcoholics
Anonymous, Army
Each table then decides on 5 attributes (you
could vary the number) which they would NOT
want for their organisation, but which might be
useful for others. For example the army might
not want concern for human life, the circus introspection or concern for animal rights, the
Mafia honesty or openness, AA an open list of
members.
They then send representatives to other tables
to trade attributes. At the end of the session
they announce what attributes they have managed to accumulate, followed by discussion on
corporate image and the perception of attributes.
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Apologies once again for the delay in the Spring
issue - the copy was very slow coming in.
However you are receiving two copies at once so
we are back on schedule. These will be the last
two paper versions as we intend putting it on our
new website in September.
Plans are well
underway for the 2002 conference and you will
find the latest programme for the three days
enclosed. A reminder that this year's conference
is taking place at the George Hotel, Stoke on
November 8th , 9th and 10th 2002. Details of our
forward planning for 2003 are included in this
edition. For those of you who joined at last year's
conference please renew your subscription if you
haven't already done so - it is still £12.50p just as
it was when we were founded in the mid-eighties.
Please send a cheque, made payable to the
Humanities Association, to Peter Walsh at the
address below.

Peter Walsh
Membership Secretary
11 Lloyd Street, Ryton,
Tyne and Wear, NE40 4DJ
Tel. / Fax: 0191 413 2262
e-mail: peter@j-walsh.freeserve.co.uk
web: www.humanitiesassociation.fslife.co.uk
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Sagset is trying to organise a network of teachers interested in using games and simulations in

schools. To this end Morry van Ments has produced this information sheet. We hope that some
of our members can fill one of these in and email it to Peter Walsh at peter@j-walsh.freeserve.co.uk
The Curriculum 2000 handbooks for primary and
secondaryJeachers set out in general terms how
the National Curriculum can promote learning
across the curriculum in a number of areas such as
spiritual, moral and cultural development and key
skills, the key skills being communication,
numeracy, working with others, problem solving,
ICT and improving one's own learning
performance, thinking skills, citizenship, financial
capability
and
education
for
sustainable
development. QCA has provided guidance as to
how these aspects can be promoted through RE
which, along with a contribution statement for RE,
strengthens the subject's position within the
curriculum.
RE can provide a rich and wide range of
experiences, inside and outside the classroom, in
which to develop these areas and skills. The
sample of work that follows explains, exemplifies
and highlights how the development of the pupils'
ability, to learn about religions and to learn from
religion, is closely linked to their ability to use
language. It is well recognised that the quality of
learning in RE can be improved through the
exploration of key concepts in RE. Through the
use of selected software, computer application can
provide opportunities for "opening up" pupils'
thinking (Counsel!, 1988). However, there is strong
evidence to suggest that while computers can
enhance the thinking and learning processes,
delivering information, via computers, is not
sufficient for learning; knowledge needs to be
designed (McGuiness, 1999).

The pupils' responses revealed that many of the
learning objectives were met. They also offer an
insight into how the children are beginning to use
their knowledge and understanding of the religion
in order to make associations i.e. learning from
religion.
Work typed into the ICT programme can be
transferred into Word to be spell checked and
formatted. Font size and style can be altered for
inclusion in a work file or as part of a classroom
display. Pupils are therefore able to improve the
quality of their work as they go through the editing
process.
Similar work has been developed with year 6
pupils in Geography and History with outstanding
results. At key stage 4, Geography students from
a local Grammar School have begun to show a
tremendous improvement in their ability to write
analytical field study reports following the principle
of using carefully designed prompts and key
vocabulary supplied by the teacher.

Once the pupils have "internalised" the process,
the structure offered by the writing framework
should be removed so that the pupil response is no
longer constrained.

Simulation in Schools Information Exchange (SISIX)
Draft example of information sheet

Notes

Name
Contributor
Institution
Email
Author

Materials
Age range
Time
Min/Max
numbers
Outline Instructions

Our work is continuing with a working group of RE
teachers across the key stages developing
material that can be used in school cross-phase
We await the result with modest excitement!

Therefore, bearing these important factors in mind,
the work presented here was developed around
the Wirral scheme of work, visiting a place of
worship and it applies a simple-to-use ICT software
programme, "I can write". This resource supports
learners, in the writing process, through a writing
framework approach.

Carol Ryder
Advisory Teacher, Wirral.

Writing is organised within the programme into
genres, suggesting different writing styles to serve
specific purposes. A broad selection of topics is
provided within each genre. Some prompts and
word lists are provided, but the main advantage of
the software is that the teacher can edit the
prompts and word iists to match the writing task
and the ability of the pupil. Fundamental to this
process is the fact that the teacher plans lessons
around clearly defined learning objectives matched
to desired outcomes.

Counsel/, C. (1988) "Analytical and Discursive
Writing". The Historical Association
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so that it can be passed on to teachers in our network. The basic idea must be simple and easily
transferable. You will find one Morry has already completed on page 12 of Interact.

References

McGuiness, C. (ed.) (1999) "From Thinking Skills
to Thinking Classrooms: a review and evaluation of
approaches for developing pupils' thinking". DfEE
"I Can Write". The Resource Centre, Derby.
This page can be detached and returned to Peter Walsh (see example overleaf)
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The date and venue for the 2003 conference have been fixed. It will be held at Ushaw College
Durham on November 14 to 16. The theme will be "The Global Dimension in Schools" although
this may well be refined as the organisation proceeds. We are on the look out for keynote
speakers who will speak to the eight key concepts that underlie the notion of a global dimension.
These underpin subject areas and help clarify what the global dimension means. They are

1.

2.

3.

4.

Citizenship
Gaining the knowledge, skills and
understanding
necessary
to
become
informed,
active,
responsible global citizens.
Social Justice
Understanding the importance of
social justice as an element in both
sustainable development and the
improved welfare of all people.
Sustainable Development
Understanding the need to maintain
and improve the quality of life now
without damaging the planet for
future generations.
Diversity
Understanding
and
respecting
differences and relating these to our
common humanity.

5.

6.

7.

8.
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Objectives when designing tasks/prompts:
•

Make an association between Church & Community

•

Ascertain to what extent the visit draws out spiritual
development

Values and Perceptions
Developing a critical evaluation of
images of the developing world and
an appreciation of the effect these
have on people's attitudes and
values.

•

Make links between the learning outcomes and the
Programmes of Study

•

Ascertain the children's beliefs and the reasons for
them

•

Establish the importance of the Church to believers

Interdependence
Understanding how people, places
and
environments
are
all
inextricably interrelated and that
events have repercussions on a
global scale.

•

Incorporate the element of assessment:

Conflict Resolution
Understanding how conflicts are a
barrier to development and why
there is a need for their resolution
and the promotion of harmony.
Human Rights
Knowing about human rights and
understanding their breadth and
universality.

If you can think you can make a contribution or know somebody who can or you just want to be
kept informed please let Peter Walsh know at peter@j-walsh.freeserve.co.uk
We have already had two offers for workshops so please hurry!

The people who worship there are ..
The Church is important because ..
The Church is important to the people because ..
These objects are important to ..
They are important because ..
This made me feel..
The thing that made the window was ..
Sometimes I go to Church with ..
In the graveyard I saw ..
In the graveyard I felt..
The outside of the Church was ..
It surprised me that..
Going to Church is important for Christians because ..
The most mysterious object was ..
I think this is precious because ..

Prompts Examples List 2
- less able pupils
I believe in God because ..
I do not believe in God because ..
I liked ..
I enjoyed ..
I felt like ..
It was good to ..
I go to Church with ..
I do not go to church because ..
In the church I could smell..
In the Church I could see ..
I want to find out about..
People go to Church because ..
A Christian believes in ..
Christians go to Church because ..
The best thing was ..
On the gravestones were ..
I went outside to the ..
The gravestones were ..
We had to be good because ..
In the Church I felt like ..
I could hear..
When I got there ..
The windows were ..

1. To what extent are pupils learning from religion?
2.

Development of religious vocabulary

3. Knowledge & understanding of symbolism
4. Knowledge & understanding of the importance of
worship to believers

Prompts Examples List 1
- more able/middle ability group
It was very quiet inside because ..
We had to be quiet inside because ..
The inside of the Church was made out of..
I could smell..
You had to behave because ..
You had to be respectful because ..
The Church is used for..
I think the most important part of the building is ..
People go to Church because ..
A Church is a special place for Christians because ..
Christians go to Church because ..
I do not go to Church because ..
I go to Church because ..
I go to Church with ..
Worship means ..
The thing I found most interesting was ..
I found this interesting because ..
The crucifix is a symbol of..
It was special because ..
The atmosphere inside was ..
It is a bit like ..
This symbol means ..
The story in the window was ..
Inside the Church was ..
Inside the Church I felt ..
Outside the Church I felt..
The most fascinating thing about the Church was ..

10

(see the responses overleaf)
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97A Gloucester Road,
Malmesbury, Wiltshire, SN16 OAJ
Tei: 0i666 826i64
E-mail: happy@happylink.org
www.happylink.org

More Able Pupil Responses:
Our Visit to Church

Last Wednesday our class went to visit our local
Church. It is called St. Stephen's Church and it is
in West Street. The outside of the Church is made
of stone. It looks quite dirty because it is very old.
A Church is a very special place for Christians
because they go there to worship God. Inside the
Church I could feel the cold. I think it gets warmer
when there are more people there.

Happy - a new resource for citizenship for Key Stages 2 & 3 -

encourages a more peaceful world through building up international relationships among children
around the world to understand and respect each other as people made in the image of God. (Based on
United Nations Charter)
Research shows that our children are concerned about many issues, including:
•
•
•
•

Inside the Church are many things. These are
special to the Christians because they mean
different things. The crucifix reminds them that
Jesus died on the cross. This is put on the special
table called the altar where the Vicar stands to say
prayers.
I go to Church because my Auntie got married
there. She had four bridesmaids and they were all
dressed in blue. We sang hymns and threw rice
over her when she came out.
The thing I found most interesting was the font.
The babies get christened in it. They have to be
baptised with Holy Water and they usually cry.
I liked the stained glass windows. They are very
colourful. There was a picture of St. Stephen in
one of them and a picture of Jesus in another. It
must have taken a long time for them to be made.
I hope they don't get broken. People should not
break the windows in Churches because they are
so precious.
The thing that made me wonder was who put the
flowers in the church? They were lovely and they
had a lovely smell. I think they must have been left
over from a wedding or something.

HAPPY contributes to children's development of values and attitudes, by:
In the graveyard I felt a bit scared. I think it was
because it is full of dead people. It is important to
be buried near a Church. A lot of the people were
quite young when they died.

•
•
•
•

building up their sense of themselves as responsible local, national and global citizens
becoming concerned for their impact on others around them and care for them
tackling issues such as bullying
helping them feel they have a positive role to play in the world.

I think the most important part of the building is the
graveyard because people's bodies are there and
their families can come and visit them and put
flowers on their graves to remember their
birthdays.

The full colour magazine presents articles using a mix of photos and comic strip. It deals with citizenship
topics internationally, in an attractive and up to date style that motivates both boys and girls in their
reading. Feedback is encouraged which helps children's feeling of involvement.

When we got back to school we talked a lot about
our visit and I did this writing on the computer. It
was good.

Less Able Pupil Responses:

•
•
•
•
•

Visit to a Church

You can help by:

Last week I went to a Church. In the Church I
could see lots of pictures and statues of God and
Jesus.
A Church is where Christians go to worship God
and Jesus and that's why people go to Church on
a Sunday.
On the gravestones were people's names and
dates of birth. You could see when they had been
born and when they had died.
We had to be good because people go there to
think and worship and it wouldn't have been nice to
upset them.
I do not go to Church because I have nobody to go
with.

We've begun to explore topics, such as:
The Olympic Games
Festivals of Light around the world from the children's perspectives
Young Role Models - Craig Keilburger's campaign against child labour
Fair Trade including competition with DUBBLE chocolate
HAPPY's life experiences in India and Africa.

taking part in a school pilot group.
contributing to the teacher materials, which you can see on: www.happylink.org.
HAPPY is an independent, international organisation, with no government funding. We have no cause to
promote other than our own. Happy has received encouragement and support from, among others: UK
Educational Advisers, Classroom Teachers, World Vision, Traidcraft and other international Aid Agencies.
HAPPY is made up of three components:
A child focussed colour magazine
Teacher support material, available at www.happylink.org
An internet-based link club and discussion forum.

To receive a FREE copy of the magazine simply contact HAPPY at:

1.
2.
3.
4

the destruction of rainforests
that many people in the world go hungry
the rights and wrong of peoples' actions
a desire for justice.

97A Gloucester Road, Malmesbury, Wiltshire, SN16 0AJ
Enquiries@happylink.org
www.happylink.org
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video, as the issues remain in your mind, forcing
you to continue to reassess your own perceptions
and attitudes. Hence the video is an excellent way
of introducing and exploring the issue of racism as well as power, control, dominance, values,
beliefs and many other issues.
In a recent training session run at Tower Hamlets
PDC, with Newly Qualified Teachers, several
comments clearly demonstrated the impact of the
video:

History Review
Heinemann History Scheme Book 3
"Into the Twentieth Century"

The recently published Book 3 in the established
Heinemann series sustains the known and
established quality of its predecessors. Under the
joint authorship of Judith Kidd, Rosemary Rees and
Ruth Tudor, it deals succinctly with the key issues
of the twentieth century as demonstrated in the
QCA units.
The authors have tackled the issues with
consummate clarity and have endeavoured to raise
the questions in a language which is both
accessible to and reflective of the key stage 3
student. This is a real plus for the book and, whilst
some might accuse any simplification of the
complex, interweaving patterns of 2C1h century
politics, as reductionism or "dumbing down", there
can be no doubt that it succeeds in its aim of
providing an "accessible and ready-to-teach"
format.

Contraception
Contraception is a Board Game for young People
promoting sexual health, safe sex, contraceptive
education and assertiveness. In countries reporting low
or falling rates of teenage parenthood there was more
likelihood of: 1.
2.
3.
4.

Adequate sex education and information.
Accessible contraceptive services.
Assertiveness training.
Communication about contraception.

The game places these four themes in a sound
educational framework, but also within a recreational
context to enable communication and discussion.
Playing CONTRACEPTION highlights areas where
understanding may be lacking.

The layout of the book is also accessible for the
teacher, providing opportunities for selection and
restructuring as well as remaining faithful to the
chronology of the text! Occasionally, the student
activities at the end of the unit sections are a little
repetitive, though they do provide an excellent
foundation for the teacher to be able to build his or
her own scheme.

The game looks at the mechanics of
contraception through questions and true / false
statements.
Through these statements clear distinction is
made between safe and risky sexual behaviour.
Advancing around the board brings players into
contact with various advice centres and
resources where contraceptive and sexual
health services can be accessed: e.g. Young
Persons Sexual Health Services, pharmacy,
condom machines, GP's, Family Planning
Clinics and Accident and Emergency Units.
Players are also directed during the game to
make an assertive statement, with the help of
the Choices Panel, developed to strengthen the
players' ability to express their own needs and
decline unwanted pressure.
Peer education is a key feature. Question cards
present options, for example

The balance between illustration and text has been
admirably achieved and the selection of
illustrations, whilst familiar in several cases, is
appropriate and relevant and certainly meets the
needs of the units selected.
Developing the themes or issues is obviously a
difficulty when the prescribed nature of the book is
to combine brevity with clarity and although there is
reference to the "Digging Deeper" series to
accompany this volume, other indications of further
sources and resources might have been helpful in
taking the units even further forward.

1. Using the condom demonstrator, included in
the game, to teach the group how to put on a
condom.
Or

These are however very minor points and the book
itself will no doubt become a well-established set
text in many key stage 3 history classrooms.

John Murphy, Pennywell School,
Sunderland
8

2. Answer a question.
I think it costs in the region of £50. Further details are
available by: Phone:
0161 278 2449
Fax:
0161 278 2701
Email:
sales@contraceptioneducation.co.uk
Web:
www.contraceptioneducation.co.uk

Jane Elliott has been carrying out her Brown Eyes,
Blue Eyes exercise since 1968, following the
assassination of Martin Luther King Jr. The
exercise is designed to let white people experience
what prejudice and oppression does to you. When
she first did the exercise as a teacher in Riceville,
Iowa, she chose a characteristic over which people
had no control, and attributed negative elements to
this characteristic. As she explains herself, this is
not new - eye colour was a factor used by the
Nazis to decide who was sent to the gas chambers.
Little did she realise the impact it would have upon
her life, including her family. They were to face
persecution for her actions: her father went
bankrupt as people boycotted his shop, and her
children were taunted and bullied. Perhaps
because of this, Jane Elliott was determined to
continue her work in challenging racism.

"It MUST be seen in EVERY staff room in England,
Wales, NI and Scotland."
"Excellent video. Should be available to all staff
and schools."
Indeed, the video can be used with staff and
students, as the issues affect all age groups in
society. Some people may not agree with the
methods she uses, but that in itself opens the
discussion, and I don't think anyone can watch the
video and remain unaffected by its content.

The Angry Eye is the fourth film of these behaviour
exercises (previous exercises are 'The Eye of the
Storm', 'Blue Eyed' and 'A Class Divided'). In this
film, Jane Elliott divides a group of students by eye
colour, with the Blue Eyes being made to wear
green colours to emphasise their difference. After
initial segregation, during which the Brown Eyes
are given privileges their Blue Eyed colleagues
don't have, they are brought together.
Immediately, the disorientation of the Blue Eyes
becomes clear, and this continues throughout the
session. Since the rules change all the time, the
students quickly become confused, upset and
angry. For two and a half hours the Blue Eyes
experience the effects of prejudice - which lasts a
lifetime for others. Indeed, they lose all sense of
time - one participant feels he's been there for
seven or eight hours, making clear the impact of
such treatment upon our perceptions. Yet the
impact of the exercise lasts well beyond the
session. The video interweaves participants postsession interviews with the events themselves
showing how they struggle to come to terms with
the powerful and often painful emotions
experienced.
Just as the participants are asked to think about
their values and judgements, so too is the viewer.
You are forced to question your own feelings and
motives - which is not always comfortable. It is
also impossible to 'switch off' at the end of the
5

Jane Elliott has been running these sessions for
over 30 years, and will continue to do so until there
is no more racism. Sadly, as she says herself, this
means that she will be working for some time to
come.
Paula Hailstone
Humanities Education Centre
Tower Hamlets

The Angry Eye
Work of Jane Elliot, creator of the Eye Colour
exercise in valuing diversity.
VHS Video to buy: £85.78 (£70 plus VAT and
delivery) or to hire: £12

Available from:
Concord Video and Film Council Ltd,
Rosehill Centre,
22 Hines Road,
Ipswich, Suffolk,
IP3 9BG

Tel: 01473 726012
Fax: 01473 274531

Humanities Too

ISSN 1461-4537

Spring 2002

Humanities Too

Spring 2002

ISSN 1461-4537

adapted for use at Key stage 3 very successfully.
Knowledge and understanding, skills and values
and attitudes included are listed below:

'Global Citizenship:
The Handbook for Primary Teaching'
- reviewed by Mariea Christodoulou

"Climate, the Environment and People"
"People and Place"
Gary Cambers and Stuart Currie
The Gary Cambers and Stuart Currie series is an
update of the Heinemann Geography series
specially aimed to cater for the needs of the Avery
Hill Geography GCSE. As the series has been
written with this particular specification in mind, it
clearly reflects the needs and styles of the exam
board.
As such the books are useful and
purposeful and contain few surprises.
Each of the books seen, "Climate, the Environment
and People", and "People and Place", cover three
units. They examine the three key areas of the
units in the specification at a variety of scales and
with a strong emphasis on real places, case studies
and data response.

The common format is a double page spread
heavy with data tables, document extracts, sound
bites, maps and images. The activities take
students through the examination of data and
images to a reflective extended activity, building on
their understanding and interpretation of the data.
At the end of each unit, there is a coursework/
fieldwork type enquiry activity. Enthusiasts of this
exploratory style of textbook will appreciate the
range of maps, diagrams and very high quality
images.
However I did find that many maps were
confusingly or insufficiently labelled and the enquiry
sequence was sometimes difficult to follow. The
level of text, particularly exploratory text, is low and
there are few opportunities for extended reading. I
really liked the remotely sensed and satellite
images. This is a useful and timely update and
valuable for departments that use the Avery Hill
syllabus.

If you are going to buy only one resource for Global
Citizenship then this should be it, a MUST for every
primary school!
Incorporating Global Citizenship in the primary
curriculum needn't be a daunting task. This new
publication from Oxfam makes it exciting and
relevant as well as at the core of work being
undertaken within a school.
The handbook is a comprehensive guide to all
aspects of deiivering Giobai Citizenship in an
innovative way; it provides practical advice and
ideas for incorporating it in the existing curriculum.
The philosophy and principles of Global Citizenship
are explained. There are ideas and approaches for
all subject areas and for assemblies.
It is an excellent resource for:
•

•
•
•
•

Sportscapes
Disability, Space and Society
Changing Geography series edited by
John Bale
Sportscapes (John Bale) and Disability, Space and
Society (Rob Kitchin) are two books in a new series
called Changing Geography published by the GA
and edited by John Bale. Although aimed at 'A'
Level, this series does not stand as an 'A' level
textbook in the traditional sense. The books are
written with the valuable and timely aim of linking
some of the innovative and exciting work that is
happening in university geography departments,
with the post 16 students. This work tends to be
just the topics that students of this age group are
interested in. By taking the topics of Sport and

6

Disability and examining them spatially and their
effects on the environment, students are
encouraged to engage in thinking critically and
geographically about relevant and interesting
phenomena. For example, the examination of the
relocation of Arsenal's stadium away from Highbury
and linking that to a DME on a football stadium in
Portsmouth. The books are littered with further
reference website addresses and relevant data.
Each book has a useful curriculum matrix at the
back enabling departments to fit them into their
syllabus at relevant places. They were very
engaging, exciting and challenging and very
readable.
Clare Brooks
Institute of Education
London

Professional Development of all staff and
governors (including advice and materials for
INSET, developing whole school policies and
ethos)
Delivering elements of Citizenship/PSHE/PSD/
and PSE
Innovative lesson plans and teaching resources
to support all subject areas
Photocopiable texts and worksheets for literacy
Links to a wide range of resources and
organisations through a comprehensive list of
useful addresses

The whole school audit and visitor checklist
provides easy to use proformas appropriate to all
schools. Of particular help are the examples of
good practice.
The exciting thing about this
handbook is that it is not about teaching Global
Citizenship but is about being active Global
Citizens. It touches on all aspects of school life
from the governing body and wider community to
ethos, resources, the learning environment,
behaviour management and support for staff. Mary
Young and Eilish Commins have created a text that
stands out from the rest presenting a holistic
approach to responsible citizenship, paying
attention to detail (such as the Global citizenship
assembly calendar essential for planning the year
ahead).
The buik of the resource is dedicated to classroom
activities from Foundation Stage to Year 6 across a
range of subjects. Many of the activities can be
7

Knowledge and understanding - social justice
and
equity;
diversity;
globalisation
and
interdependence; sustainable development; peace
and conflict.
Skills - critical thinking; ability to argue effectively;
ability to challenge injustice and inequalities;
respect for people and things; co-operation and
conflict resolution.
Values and attitudes - sense of identity and selfesteem; empathy and sense of common humanity;
commitment to social justice and equity; valuing
and respecting diversity; concern for the
environment and commitment to sustainable
development; belief that people can make a
difference.
There is a chapter dedicated to 'Global Citizenship
and Literacy'.
The differentiated lessons are
designed to fit in with Year 2, Year 4 and Year 6 of
the strategy. Emphasis is on text-level, sentencelevel and word-level work. The resources are both
stimulating and appropriate. There is also a
chapter dedicated to 'Global Citizenship and
Geography'.
"Thought provoking", "informative", "practical",
"exactly what we need" - these are some of the
comments made by colleagues I have shared this
excellent new handbook with.
Global Citizenship: The Handbook for Primary
Teaching Mary Young with Eilish Commins
Price: £25.00
ISBN: 1 899857 47 8
Published by:
Chris Kington Publishing and Oxfam.
Oxfam publications are available from:Oxfam c/o BEBC, PO Box 1496, Parkstone,
Poole, Dorset, BH12 3YD. Tel: 01202 712930

