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We are grateful to Neil Sledge for writing 
to us on the day the conference ended. 

Greasby 
Wirral 
Sunday Evening 
12/11/00 

Dear all in the executive and Conference Organising Committee 2000. 

Thank you. 

I've been home a couple of hours, caught up with the family, and thought I'd drop you a line. 

I've had a lovely time. I've been warmly welcomed by the people from the Association 
I met last year: they're colleagues and friends now (in my opinion!). That will be a warm 
memory of this conference. And Steve was stunning. Simply inspirational. I can't use any 
other words. I'm coming to the next professional crossroads in my career, and he may have 
inspired me into senior management. Maybe you can lead a school with your vision, even 
in these days of targets and results and performance-related regimes. Maybe! And ideas. 
I've got loads more ideas for the classroom and school ethos/citizenship agenda to share with 
teachers, heads and schools back here in the Wirral. Ideas from Neill Harris, Elaine Jackson, 
Steve Johnson, Robin Richardson, Lynn Davies and Anne Moore. Apart from Steve the 
whole of the Sunday morning was a wonderful experience. I loved it all - the Centre, Colin, 
the Anne Frank concept and of course Paul's amazing story. I liked the way it was presented, 
factually, with little emotional content - yet so moving. Fantastic! 

Well done everybody! I can't wait until next year. I was grateful to be far less heavily 
involved than in 1999 but proud to be part of it. And Margaret, I loved LOCOCOCO - Could 
you tell? I won by the way. Sorry- the team I was a member of won! 

Cheers, 
Neil Sledge 

Been There - Seen That - Done That - Got the T Shirt. 

Thanks Neil for such a nice letter. Somehow it makes it all worthwhile. For the benefit of our 
readers who were not at the conference Steve Johnson is the Head of Ringmer Community 
School in Sussex, Margaret is from Tower Hamlets Humanities Education Centre and has 
been responsible for developing the game LOCOCOCO as part of a much bigger initiative 
involving schools in Spain, Guatemala and the Western Sahara. Colin is Colin Parry who 
introduced us to the Warrington Peace Centre dedicated to his son Tim and Johnathan Ball, 
and Paul is Paul Oppenheimer, a survivor of the Holocaust. A group of Irish students, from 
both sides of the border, who were visiting Warrington at the time, joined us at the Peace 
Centre. They were wonderful - I hope to have a report from one of them in TOO. 

Peter 

LOOK OUT FOR THE FURTHER DETAILS OF THE NEXT CONFERENCE 
Humanities: the context and content for key skills 

November 2001 
in the Manchester area 
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Editorial 

The conference this year was a 
great success and we are thankful 
to many of the delegates who have 
provided copy for this edition of 
TOO. There was disappointment 
because Christine Counsell 
couldn't attend but we were 
grateful for the way Steve Johnson 
stepped into the breach at short 
notice and also to Kate Moorse 
who both had to make last minute 
changes to alter the time of their 
presentations. We are pleased that 
Christine has agreed to attend on 
the 10th of November 2001 at this 
year's conference. 

The Sunday morning of the 
conference was a real high spot. 
So often Sunday is the morning 
after the night before and it is hard 
to sustain interest. This year it 
was different. We adjourned to 
the Warrington Peace Centre 
where we were pleased to hear 
Colin Parry, father of Tim who 
was killed in the Warrington bomb 
blast, outline the development of 
the Centre. This was followed by 
Anne Moore who tied it in with 
the holocaust and the life of Anne 
Frank and finally Paul 
Oppenheimer, a survivor of the 
holocaust gave us an account of 
his life until 1945. 

It was very moving and yet still 
there was humour in his account. 
At the centre, local students and 
young visitors from both sides of 
the Irish border joined us. 

We are very grateful to Neill 
Harris, the Warrington 
Humanities advisor, who arranged 
it all. 

Congratulations to those who 
spotted the deliberate mistake in 
the last edition ... seriously we 
apologise for the reprinting of a 
previous article. We are not sure 
what happened, but we are 
blaming a late strike by the 
millennium bug. 

Subscriptions are due again. The 
renewal date is April 1, 2001. 
This is the date for everyone 
although you will be guaranteed 
four issues of TOO per 
subscription. We still need your 
support even more than ever. 
Producing four copies a year is 
expensive but to add 50 to the 
print run is negligible. We need 
those extra members to make us 
financially stable. The 
subscription is still only £12.50, 
the same amount as when we were 
created in 1984. Please continue 
to support us and send a cheque, 
made payable to the Humanities 
Association, to the address 
below. 

Peter Walsh 
Membership Secretary 
11 Lloyd Street 
Ryton, Tyne Wear 
NE404DJ 
peter@j-walsh.freeserve.co.uk 
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We are grateful to all of the delegates 
who attended our annual conference 
at Warrington in November 2000 for 
their workshop reports which have 
made a major contribution to this 
edition of TOO. 

My Place: Geography lessons from Aboriginal 
culture Neil Sledge, Advisory teacher,Wirral LEA. 

The workshop aimed at developing pupils' 
understanding of local environmental issues through the 
exploration of aspects of Australian Aboriginal culture. 
Participants explored issues of LA21, Sustainable 
Development and Citizenship through activities 
involving Geography, story, art and spiritual reflection. 
The session culminated in the creation of an 
environmental map of the school, or locality, in the 
style of Aboriginal artists. 

What is the essence of aboriginal painting? 
A strong link was developed between aboriginal art, 
"our place" and our locality. We learnt how to focus 
children's thinking on their locality using maps or other 
views. These views were then interpreted into art that 
consolidated a range of thoughts across different 
subjects. It is an excellent lead into geographical skills, 
agenda 21 and art. 

The approach is different and can easily be introduced 
into school and incorporated into the curriculum. It 
also encourages a multicultural aspect as the door was 
opened to the fascination of Aboriginal thinking. All 
ages can be enthused by this approach, which makes 
you think. 

Everyone enjoyed the painting activities and went away 
with comprehensive notes to take back to school. 
Neil's enthusiasm certainly worked! 

Barry Dawson. 

2 

ISSN 1461-4537 

Practical Thinking Skills: Ideas for Geography and 
History Mark Higginbottom and Sue Lomas. 

Recent research into raising standards has focused 
attention on multiple intelligence and the way children 
learn. The teaching of Thinking Skills is one of the 
strategies that has come out of this work. The workshop 
gave practical examples of ways to teach Thinking Skills, 
at Key Stages 3 & 4 in History and Geography. 

Mark introduced the session by revisiting the three 
principles necessary for developing a more inclusive 
curriculum: 

• Setting suitable learning challenges. 

• Responding to the diverse needs of the 
pupils. 

• Overcoming potential barriers to learning. 

Practical Thinking Skills go some way to ensure that 
inclusion is inherent in the curricula for humanities. It is 
a recognition of the different learning styles of children 
and young people. 

Sue followed up with a brief overview of the 
development of "Thinking Skills." An exercise 
investigating our preferred learning styles revealed that 
most geographers were kinaesthetic! 

In order that we took rich memories from the workshop 
Mark and Sue then involved us all in a humanities 
mystery! 

"Why did Dai Williams open a Japanese restaurant in 
Brigend?" 

Sue led the second exercise, which taxed the 
kinaesthetic, as well as the visual and auditory functions. 
In teams of three we had to construct a copy of a 
diagram. Some of the results bore little or no 
resemblance to the original but the process was all 
important! As with all workshops this engendered much 
conversation and we came away with many ideas for 
classroom based techniques and processes. 

Steve Colling 
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P. Catterall (ed), 
Exam Essays in 2dh Century World History. 
Heinemann, 1999. 
ISBN O 43531 934 5. £6.99. 

The Institute of Contemporary British History 
(ICBH) has collaborated with Heinemann in 
producing this book. Peter Catterall of ICBH, a 
Chief Examiner in A-Level History, wrote the 
introduction. The body of the book consists of 
twenty-six model answers to the most common essay 
questions, all written by academic historians. 

The opening chapter on "How to Write a Good A 
level Essay" is an excellent guide for students, 
providing clear, concise signposts to key areas of 
good practice. It will be very useful for teachers 
introducing students to what is expected of them in 
A-Level essays and also for students to use 
themselves. 

The essays that follow all address the questions set, 
in a style that is precise, detailed, and yet discursive, 
showing awareness of differing interpretations and 
reaching balanced conclusions. They do provide 
model answers for students as well as excellent 
guides to further reading. 

However students may still feel somewhat daunted 
when they have to write analytical essays for 
themselves in timed situations. It would be useful to 
see examples of a range of essays written by 
students themselves in past exams, and annotations 
of marking by examiners with helpful tips, advice 
and reference to marking schemes. 

It would also be useful to take essays through the 
stages of planning and delivery with smaller 
exercises, showing how this could be done. 
Teachers could use the essays provided for this 
purpose but if students are using the book on their 
own there is very little structure to help them apart 
from the opening general chapter. 

Students would then be able to see common faults 
or strengths in the work of their peers, and the 
examples from real exams together with the 
structured exercises would make the task of writing 
test essays at A-Level seem both more manageable 
and achievable. 

Alison Griffiths 
Head of Humanities Faculty 
Bosworth College 
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Thelma Wiltshire, one of our members, who attended 
the Warrington Conference, has recently had an article 
published in "Teaching History". Several teachers sent 
very positive letters that were published in a subsequent 
edition. Some of the quotes were: 

Thelma Wiltshire's piece on "telling and suggesting" 
was inspirational. I tried it out almost straight away 
with Set 1 and Set 4 in Year 8. I learned more in these 
lessons than I have done for years. 

Thelma's piece made me think about the importance of 
taking time over classroom history. Rather than racing 
through source material in the early years of secondary 
history, directing pupils' attention onto literacy issues 
as Thelma suggests can encourage a deeper 
comprehension of historical issues. Pupils could write 
summary statements on aspects of several sources by 
choosing one of the following headers. 

We are certain that .... (i.e. tells) 
We think that ........... (i.e. suggests) 
It is possible that ...... (i.e. hints) 

Four cheers for Thelma Wiltshire. Wow! Wow! Wow! 

I have used a similar technique to that described by 
Thelma Wiltshire and found that all abilities in Years 7 
to 10 have been able to use tells and suggests as 
"clever starters". Freed from the shackles of literacy 
problems their critical thinking can develop. Year 7 
really grasped the idea of interrogating a source with 
"What does it suggest?" before they could produce 
their full analysis. It got their responses beyond the 
banal. 

The orginal article and these letters are available from: 
Madeleine Stiles, Historical Association, 59A 
Kennington Park Road, London SEl 1 4JH. 

Thelma, your article has certainly had an impact. 
How about another one for us, or indeed one from 
another of our members? It is these sort of ideas 
that our members need. We don't want to keep 
reinventing the wheel. It is easier to adapt 
someone else's idea. Copy date is March 1 2001. 
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Curriculum and Standards 
The DfEE, DflD, QCA, DEA and the Central Bureau 
have produced guidance for Headteachers, senior 
managers, governors and LEAs. It has in it several 
teaching tips that may well be of use to our members. 

A Garforth Primary School 
Key Stage One pupils explored the elements of 
"story" in "Our Friends in the Country" a Big Book 
set in Kenya produced by Leeds DEC 
(www.leedsdec.demon.co.uk). They examined the 
language patterns, the sequence of events and the 
characters, and then created parallel stories of their 
own lives. This increased their global awareness and 
understanding of the similarities and differences 
between the community in Kenya and their own 
communities. 

Four Nottingham Primary Schools 
Pupils explored traditional and contemporary music 
from Zimbabwe and the UK through a series of 
practical workshops. Through whole class 
discussion and experimentation in small groups, they 
created their own compositions. The workshops 
were led by a musician from Harare who was 
working in Nottingham. The project encouraged 
pupils to value diversity, to involve and include 
others and to recognise the contribution of other 
cultures to the lives of young people in the UK. 

An Infant School in North London. 
Pupils brought in tins and packets of everyday food. 
Using the labels from the food they found out where 
the food had come from. They put the labels around 
a world map and then drew lines between the places 
and the labels. They found out what these places 
were like and how they would travel to them. In 
doing this the pupils learnt that we depend on other 
countries for much of our food, and began to develop 
an awareness of the wider world. 

A Primary School in Dorset 
Year five pupils were asked to find out how many 
litres of water they used at home over a day. Back in 
school the pupils averaged it out and then imagined 
how many buckets of water they would need if 
suddenly nothing came out of their taps. They 
worked out how much time this would take them and 
then how much time would be left to go to school or 
work. Pupils then learnt about the water needs of 
villagers in Ghana through a free video, "Buckets of 
Water", produced by Water Aid 
(www.wateraid.org.uk). Pupils were involved with 
data handling, volume and weight, and estimation. 

Pupils at a Birmingham School. 
Pupils visited a local museum and were asked to 
choose one object that represented their cultural 
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identity. In doing this, pupils realised how difficult it is to 
base judgements of another culture on observing a few 
artefacts. They started to appreciate how false 
assumptions are sometimes made about cultures about 
which we have limited information. 

GCSE pupils in a Norwich School 
Students compare the production of bread in the UK and 
India. This raises a wide range of issues including 
agriculture, environment, energy, transport, food 
preservation and storage, nutrition and economics while 
highlighting some of the disparities between lifestyles in 
less developed and more developed countries. 

GCSE Pupils at a Girls' School in Birmingham. 
Students were set the task of producing flash cards to 
communicate safety issues around the use of electricity in 
developing countries. Pupils researched ways in which 
this information could be communicated, taking account of 
potential problems such as illiteracy. They also considered 
cultural issues such as the use of the colour red to 
communicate danger and whether this convention was 
understood everywhere. Through this project pupils learnt 
ways in which the quality of life can be improved and to 
consider the needs and wants of people from different 
cultures. 

Schools in Manchester 
Year 10 pupils regularly participate in an Earth Summit 
Day organised by the DEP. They role-play delegates 
discussing issues around development and the 
environment. Each class takes on roles representing the 
summit organisers, the international press, multinational 
corporations, development organisations and geographical 
regions. Discussions centre on questions such as "How 
can international trade become fairer for all countries?" 
and "How can we develop sustainable use of the world's 
resources?" Pupils gain an understanding of north-south 
inequalities and sustainable development as well as 
developing their skills of debating, presentation and co
operation. 

A Junior School in Kingston-upon-Thames. 
The school's Global Education Policy states, "By ensuring 
a global perspective to our work we can widen the 
horizons of our pupils, both to their own multicultural 
society and the world at large, fostering skills of tolerance, 
co-operation and understanding." The policy outlines 
strategies the school adopts to support global education 
which include international school links, contact with 
students and teachers from other countries, the use of local 
development education agencies and multicultural weeks. 

For further information from DflD: 
Tel: 0845 300 4100 Web: www.dfid.gov.uk 
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Citizenship, Eco Schools and Impact upon Attitudes and 
behaviour Maurice Smith 

The Tameside Eco Schools' Project now successfully involves 
one third of all Primary and Secondary Schools. The project 
successfully integrates sustainable development and 
citizenship. The workshop examined the evidence regarding 
the impact of pupil involvement in Eco Schools' activities on 
the ethos of the school and the attitudes and behaviours of 
pupils. 

Maurice led the workshop, which focused on the nature and 
impact of the Tameside Eco-Schools' Project that is organised 
nationally by the "Tidy Britain Group." 

Maurice explained that the Eco-Schools' Project had been 
adopted, by the Tameside Education Department, as the main 
vehicle for responding to LA2I and for the delivery of 
environmental education. He then explained that schools 
were finding it a very strong project for engaging pupils, 
touching on citizenship and sustainable development, and that 
it was having a positive impact on whole communities. 

Maurice shared the initial findings of some post-graduate 
research involving questionnaires completed by over six 
hundred Year 4 and Year 6 pupils, in 12 Tameside primary 
schools, during the summer of 2000. The research suggested 
that the Eco-Schools' Project was having a positive effect on 
pupils' confidence in talking to their parents and others, 
about environmental issues. The children in Eco-Schools, as 
opposed to the three non-Eco Schools involved in the survey, 
were more confident in their capacity to contribute and make 
a difference to environmental matters. The research also 
suggested that more children developed positive attitudes and 
behaviour as schools became involved, for a longer period, in 
the project. Children in the first cohort of schools, beginning 
in Autumn 1997, were more likely than schools in the second 
cohort, for example, to talk to their parents about recycling 
and also to try to persuade them to take part. Likewise 
children in the latter cohort, who began in autumn 1998, were 
more likely than children in cohort three schools to have such 
commitment and confidence. In all Eco-Schools' children 
were more likely to be engaged and to feel confident than in 
non-Eco Schools. 

Maurice Smith, Humanities Advisor, Tameside LEA. 
Tel: 0161 342 3274 
Tidy Britain Group: 
Tel: 01942 824620 
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The Role of RE and Spirituality in Shaping 
Tomorrow's Decision Making Steve Molyneux 

Steve began by relating RE to the "Leaming for All" 
report that highlights the necessity to underpin the 
curriculum with strong inclusive values. A poignant 
extract from "Eastenders" was used as a stimulus for 
discussion as to how TV soaps provide access for 
young people to quite complex and sophisticated 
issues. Issues of betrayal, relationships and moral 
responsibility (trust, commitment, love etc.) all came 
out of the viewing. 

Another strategy for inclusion was demonstrated 
through the use of items of personal value. This 
provided all children and young people with the 
opportunity to be included when dealing with possibly 
contentious and difficult issues. 

Steve then led us into a reflection on the practical 
aspects of providing access to the spiritual dimension 
e.g. a quiet room, opportunities for reflection, 
collective worship etc. 

The role of RE and Spirituality was finally emphasised 
in the context of the whole school through "Retreats" 
and "Away Days." 

Steve Colling, Blackpool. 
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Using the news to bring Global Citizenship into the 
Classroom. Cathy Midwinter. 

The workshop looked at ways that 8-14 year olds can 
learn to analyse news values and reporting. It examined 
the place of this work in the curriculum and its 
contribution to global citizenship. We made use of 
"Global Express" - a resource series that is published in 
response to world events and global issues in the news. 
Each delegate received free editions of the paper. 

To set up an edition the team: 
• Looked at what had been in the news recently. 
A recent edition had involved the petrol crisis. There 
was a discussion as to why it is newsworthy - we can 
relate to it, it has "sides", there is "media hype" 

• What makes a news report newsworthy? 
We looked at the factors of time, importance, nearness, 
controversy and the bizarre and how these related to the 
petrol crisis. 

• A picture of flooding in Bangladesh. 
We looked at the picture and discussed how 
newsworthy such a picture is, compared to a flood 
picture in the UK. We compared the news value of the 
two pictures. 

• Issue of Inclusion: 
Why are Bangladeshi floods not really reported in the 
UK? Does the UK not "include" British Bangladeshi 
families? The issue is to make the link between 
newsworthy stories in the UK and those in other 
countries. Pupils need opportunities to make links 
between our country, and its news, with the news on a 
global scale. 

• Asylum Seekers 
Use activities in Global Express to explore this issue. 

• Use photographs in the papers as a resource in the 
classroom 

This is so pupils can look at what is happening away 
from home. They can access worldwide newspapers 
from the Internet. 

The aim of Global Express 
The aim is to try to see news stories from the 
perspective of those who are living them in other parts 
of the globe. 

Skills gathered from the workshop 
• Useful ideas for KS 2. 
• Useful for literacy development with KS 2 pupils 
• Interesting way to approach subjects of poverty and 

wealth in KS 4 RE. 
• It requires personal reflection from the students. 
• Builds into Curriculum 2000 development for 

citizenship as a cross curricular approach. 

4 

Global Express costs £15 for 5 editions of the 
paper together with Tune into the News - a pack 
of activity ideas - FREE! It is published at least 
six times a year. Past ten page editions have 
included Kosovo, GM foods and Famine in 
Sudan 

To subscribe send a cheque for £15 to, or request 
an invoice from: 

Cathy Midwinter, 
Global Express Project, 
Manchester DEP. 
Room42 
801 Wilmslow Road 
MANCHESTER, M20 2QR 

Teaching about distant places - avoiding a euro
centric approach Dick Palfrey and Lance Lewis, 
Kirklees School Effectiveness Service. 

A challenging workshop examining the implicit 
Euro-centric values behind most curricula and 
providing guidance to help teachers to avoid a 
Euro-centric approach. 

A powerful multi-media challenge to historical and 
modem misconceptions that permeate our education 
system. One activity used Refugee Council resources 
on Burundi and Rwanda to demonstrate the wide range 
of external interference in those situations. This 
international context was juxtaposed with personal life 
experience in the UK and re-inforced the need for 
diligence in monitoring and evaluating our narrow 
perspectives. 

Angus Willson 
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Unfortunately contact with the DEA has been limited 
due to the chaos on the railways. I have had to miss the 
last three meetings because it would have meant over 10 
hours on the train in one day. Hopefully this will ease in 
the New Year. The winter bulletin contains details of 
forthcoming events that may be of interest to members. 

UK Youth Parliament 
23-25 February 2001. 

This is the first sitting of this new initiative bringing 
together young people elected from 415 constituencies 
for discussions leading to a youth manifesto. For more 
information: 

Tei: 01252 844241 
Email: kparishl@aol.com 
Web: www.ypp.org.uk 

The Education Show - Resourcing Education for the 
21st century 
22-24 March 2001. 
Birmingham t~'EC Halls 6, 7 and 8. 

An annual event visited by 18000 head teachers, 
teachers, advisers with publishers and ICT exhibitions, 
Art Zone, Early Years Centre, School Journeys Centre 
and a range of Seminars. For more information contact: 

The Education Show, EMAP Education, Greater London 
House, Hampstead Road, London, NW 1 7EJ. 
Phone: 020 7874 0200 
Fax: 020 7874 0469 
Email: giles.donaldson@emap.com 
Web: www.education-net.co.uk 

Geographical Association Conference 
2001: A Spatial Odyssey 
9-11 April 2001 
University of Sussex. 

The annual conference and resources exhibition for 
Geography teaching and learning. Lectures, workshops, 
seminars and excursions will be linked to a number of 
themes: Journeys, travel and tourism; Coasts, sea and 
seaside; Geographers use of the media; Geography and 
ICT; and the new agenda of sustainable development. 
For more information contact: 

The Geographical Association, 
160 Solly Street, Sheffield SI 4BF. 
Tel: 0114 296 0088 
Fax: 0114 296 7176 
Email: ga@geography.org.uk 
Web: www.geography.org.uk 
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In addition to these events the DEA has some interesting 
resources available. 

Primary 
Developing Global Citizens in Primary Schools 

A pack for teachers on how to incorporate global 
citizenship into KS 1 & 2 Teaching, produced by Central 
Bureau, in partnership with the International 
Broadcasting trust. A 30-minute video, produced for 
BBC schools, and the booklet provide an "in-service 
training resource" for teachers keen to ensure the global 
perspective in their citizenship work under the revised 
national curriculum. There are 8 INSET activities, 
which link with the video and web sites, exploring 
approaches for and issues arising from, a global 
perspective to citizenship teaching and learning. 

ISBN 1 898601 29 1 Cost: £15 

Secondary 
Developing Global Citizens in Secondary Schools 

A pack for teachers on how to incorporate citizenship 
into KS 3 & 4 teaching. This is similar to the Primary 
pack but it has nine INSET activities. 

ISBN 1 898601 30 5 Cost: £15 

Available from: 
The Central Bureau for International Education & 
Training 
10 Spring Gardens 
London 
SWIA2BN 

Peter Walsh 
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Making the QCA Scheme of Work in Geography 
work for you at Key Stage 1 Elaine Jackson, 
Link Advisor, Trafford School Improvement. 

The workshop was based on practical ideas for 
teachers of KS 1 children, based on the use of the 
locality of the school and places further afield. 
Activities to support elements of all KSl QCA units 
were investigated, with an emphasis on using the 
Barnaby Bear Big books published by the 
Geographical Association. 

Elaine started by explaining that the concept of all 
QCA's Schemes of Work was to adapt them not adopt 
them. She said it is a common misconception in 
many schools that they have to teach the whole QCA 
scheme. 

Our first task was to read a "Katie Morag" story by 
Mairi Hedderwick and to brainstorm four 
geographical activities based on the book. In groups 
of three we analysed different stories Katie Mo rag 
and the New Pier presented clear opportunities to 
explore environmental change and impact through: -

• Maps - making them, including predicting 
the outcome. 

• Role play - debates on the impact of the pier 
on jobs. 

• Tourism - making brochures to encourage 
visitors 

• Contrasting Localities - crowded resorts 
compared with the islands of Scotland. 

Other ideas came from Katie Morag delivers the 
Mail and Katie Morag and the two Grandmothers. 
Open discussion followed this and we agreed it 
would be a useful contrast if Katie could go and visit 
the mainland in a future book. Other ideas that came 
out were a 3-D model of the island, work, safety, 
landscape and making games, using Katie Morag 
merchandise as indicated in the activity book Katie 
Morag's Rainy Day. 

Elaine then gave us many more ideas for using Katie 
Morag stories in a handout. There were in fact many 
more ideas than there were in the actual QCA unit. 
They could be extended even further. We then 
explored the geographical potential of one or two 
other stories, raising many geographical issues, 
which can also be explored through literacy work, for 
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example, generating questions from the book by Ruth 
Brown The House that Jack Built. 

The Barnaby Bear idea is not a new one. Taking toys 
on holiday and writing stories about them is a well 
tried, proven activity. You don't have to use a 
Barnaby! The stories Elaine has written are 
geographical stories, with geography as the focus, and 
include many activity ideas. The BBC are making 
programmes about Barnaby in the spring of 2001. 

We brainstormed geographical and other curricula 
activities from one page of two Barnaby books about 
Dublin and Brittany. Ideas evolved included citizenship 
issues, the making of brochures and maps of the 
locality. Key questions such as, how do you know? and 
how far is it to Dublin?, were created. Once again 
Elaine provided us with many other extension activities 
for both literacy and geography, stemming from the 
books, as well as further links across the curriculum and 
there is even more in the back of the book! Neil Sledge 
then shared a story pack with us which he had created 
together with a KS 1 teacher. It was based on his 
family camping trip during the summer. 

This was a very interesting and interactive and 
enjoyable session providing us with literally dozens of 
excellent classroom activities. Thanks Elaine. 
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LOCOCOCO: Report from The Saturday Night 
Bar Activity Margaret Burr 

Despite low numbers - about 15 participants - we had 
a wonderful hour trying out the Development 
Education board game from Tower Hamlets 
Humanities Education Centre, called LOCOCOCO. 
It was competitive - but needn't necessarily be- and 
it was fun! It was educational for me too, I not only 
learnt many facts about the state of developing 
countries that I was previously unaware of, but I was 
also reminded of my, and our collective, 
responsibilities as a global citizen. 

This game will be very useful in training sessions 
with teachers because we can all learn from the game. 
There are many nice touches to it on many different 
levels. But it will also work very well in the 
classroom and serve many educational needs. It 
stimulates discussion, acts as an icebreaker, provides 
the opening for issues of citizenship, ESD and equity; 
it builds global knowledge and understanding, and 
helps develop the key skill of working with others -
and more! 

I would encourage everybody to buy it, try it, play it, 
enjoy it and learn from it: play it at home, at work, on 
Training Days, in class and in the pub. It works and 
it's FUN! 

A great way to end a long day at conference. 

Neil Sledge, 
Wirral LEA 

Locococo is available from: 
Humanities Education Centre 
English Street 
London E3 4TA 
Tel: 020 7364 6405 
Fax: 020 7364 6422 
email: hec@gn.apc.org 

Locococo is available in English or Spanish. The 
game, with supporting materials, costs £15 per copy 
or buy both languges for £25.00. 
Please add 20% for postage and packing. 
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Developing Literacy Skills in R.E. at 
Key Stages 3 & 4. Phillippa Sharman 

When I joined South Wirral High School in September 
1999, I joined a thriving secondary modem school, 
slowly becoming more of a high school, where all 
pupils take a full GCSE R.E. course in one, 70 minute, 
lesson each week. We had a lot of work to cover and 
one of our major problems was that pupils found it hard 
to keep on top of all the new information and to get 
down in writing everything we knew they had learnt. 

In August 2000 our first group of GCSE pupils attained 
an A* to C of 33%, as against a school result of 34%. 
97% of all students, on the course, obtained a GCSE 
pass! We aim to improve on this with next year's more 
literate cohort! 

The purpose of the workshop was to share with 
everyone the strategies we introduced - the successful 
ones that is! 

Literacy development is a whole school issue. It is 
something we have been doing as teachers for a long 
time. As a teacher who tries to teach mainly low 
achieving pupils, it is a significant issue. Pupils know 
more than they can write. Low achieving pupils find 
exams threatening and need "training" in how to access 
their literacy tasks set as standard exam questions. The 
more we looked at our GCSE pupils, the more we 
introduced the methods we were using lower down the 
school. 

The workshop provided examples of literacy aids; Key 
Word games, writing frames, suggestions for testing 
and the development of writing activities geared 
towards making assessment much easier. The 
workshop aimed to show how literacy development can 
impact directly on exam success and provided examples 
of activities and resources for use with GCSE pupils. 

I hope the workshop was a valuable experience for all 
who attended. If anyone is interested in sharing their 
literacy ideas or would like to talk more about them, 
please do not hesitate to contact me at school. 

Phillippa Sharman 
South Wirral High School 
Plymyard A venue 
EASTHAM 
Merseyside 
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Delivering Citizenship through effective School 
Councils Neill Harris, Advisor, Warrington LEA. 

The workshop was designed to explore the benefits 
of School Councils and their links to the primary 
curriculum. Case studies were provided to show how 
to set up a school council with exemplar 
constitutions etc. 

Neill outlined the background to the introduction of 
"Citizenship" in Warrington schools. In discussions 
with the Chief Education Officer it was agreed that 
there should be a recommended approach and 
guidance rather than schools purchasing an "off the 
shelf' package. 

A pilot project was set up with three Roman Catholic 
Primary Schools who were well known to the 
authority and who represented the wide socio
economic background of schools in Warrington. The 
project centred on the establishment of schools' 
councils. 

Neill asked the group to look at three sample 
constitutions - not from the pilot schools but ones 
that the pilot schools had analysed in their 
preparations for the project. It was agreed that where 
the constitution was very rigid, with firm teacher 
control, there appeared to be a lack of pupil 
involvement with recruitment being a difficulty. 
There seemed to be a low impact on school culture 
and ethos. Where the constitution was very loose, 
the children were unclear of the boundaries of their 
decision-making powers, their responsibilities and 
their roles. It became evident that the pupils needed 
guidance and preparation as regards the rules. The 
third constitution involved burdensome clerical work, 
with weekly meetings, published agendas and 
minutes. The council was having difficulty 
recruiting a pupil as secretary! 

A sheet was included on the potential benefits of 
having a School Council. This was extremely helpful 
and I feel sure would be available from Neill. The 
benefits identified included aspects of inclusion, 
raising academic standards, links with school 
initiatives, raising self esteem and feelings of 
security, the introduction of "circle time" and 
improved communications. 

Obvious links were identified with Ofsted's push for 
"school self-evaluation" and the involvement of 
pupils in ensuring effectiveness. Neill emphasised 
that the introduction of a School Council will 
generally need a climate change and adults may 
initially need to accept some additional 
"vulnerability" but the long term advantages more 
than outweigh any difficulties. 
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Accrediting citizenship through the new OCR 
Humanities GCSE. Steve Johnson and Stuart Wilson 
OCR Examiners. 

The workshop aimed to help schools identify how and 
where citizenship education fits into their curriculum 
and in particular its relationship to other areas and 
aspects of the curriculum. OCR Humanities provides 
a coherent KS4 assessment vehicle to help ·make 
implicit citizenship explicit within the school. It will 
not solve all the problems but it may make life a lot 
easier. 

The workshop opened with a summary of the OCR 
syllabus and how it can be used to deliver certain 
aspects of citizenship. Added to this were the iinks 
with Key Skills and Thinking Skills. 

The group looked at the new draft syllabus, the 
proposed exam papers and relevant resources useful 
when teaching the course. Various resources were 
discussed, for example Geography in the new agenda, 
that the group felt would be useful to anyone teaching 
citizenship and the humanities. Another resource was 
"Key Skills in "A" level Sociology" published by the 
DfEE which although it is an "A" level textbook is 
most useful for teaching key skills in the Humanities 
at KS4. Other suggested resources were: 

Associated Teachers of Social Science 
www.ac.uk/education/ ATS+S/ats/html 

Amnesty International 
www.amnesty.org.uk 

Citizenship Foundation 
www.citfou.org.uk 

Commission for Racial Equality 
www.cre.gov.uk 

Friends of the Earth 
www.foe.co.uk 

Hansard Society 
www.hansard-society.org.uk 

Oxfam 
www.oxfam.org.uk 

This was a fascinating and thought provoking session. 
There was an attempt to address the tension between 
accrediting citizenship and ensuring that a whole 
school approach is taken. 
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The Active Drama Company has been time 
travelling with young people across the Wirral 
for several years, meeting important characters 
relevant to their local history. The company has 
been praised for the quality of its work inspiring 
not only learning, but also a sense of community 
pride. Why has the programme been so 
successful as an educative tool and why does the 
company promote history and an important 
instrument of community benefit? The workshop 
examined how the Active Drama Company uses 
characters, interactive drama and location to 
make history accessible to children, whilst, just 
as importantly, promoting Community and 
Citizenship. 

The presenters used video examples from Key 
Stage 2 work at Birkenhead Priory. Behind this 
work is Citizenship. It is designed to make 
people aware that the place they live in is very 
special, despite the fact that in Birkenhead there 
is 40% unemployment. Heritage work is 
necessary to encourage schools to visit historical 
remains and use them. About 7,000 children 
have taken part in the project. Active Drama 
definitely works. 

Other companies prepare young people by 
researching the roles they are going to play. The 
activity ends with a discussion in which the 
students represent different interest groups. A 
difficulty can be that you fit it into the curriculum 
when the company arrives rather that at the most 
appropriate moment. The Active Drama 
Company, as a locally based organisation, asks 
local schools when events are being staged, to try 
and fit it in at the best time. They bring to life 
important historical characters and even the most 
reluctant pupils soon become involved. The aim 
of the Company is to involve all pupils, not just 
the few who volunteer to take part. They create a 
situation with a few key facts, for example every 
pupil will know what the Dissolution of the 
Monasteries means. It is easy to underestimate 
the confusion in young minds. For example the 
girl who asked about the zoo in the monastery -
she had understood monk as monkey. 
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It takes time but pupils will become confident 
enough to say they can. Brian, acting as the 
ignorant boy, who cannot remember why Henry 
VIII divorced his wife, leads the pupils to keep 
reminding him, because the information has been 
given and repeated so often. The Company 
endeavours not to take over the role of the History 
specialist but to maker the pupils enthusiastic 
enough to learn from their teacher. 

Cathy and Brian conducted an exercise with the 
delegates. The participants chose a place local to 
many of their schools. They had to think how the 
site could be used in ten minutes. A game can be 
created which does not require a professional 
actor. Just try to find a local person who is 
willing to help - a former pupil perhaps. The key 
is to keep the number of facts required to 
participate, small. The A.D.C. is trying to move 
forward by working with a whole group of 
schools so that the cost can be shared. 

The Chicago Arts Partnerships in Education has a 
statement of philosophy which is: 'All students 
have the right to equitable access to the arts, in 
their lives and in the their schools. The arts teach 
learners to know themselves as capable citizens in 
a democratic society - observing, reflecting, 
making choices and taking responsibility for their 
actions in the world. Arts education when it is 
rigorously planned and taught, and thoughtfully 
connected to the rest of the academic curriculum 
teaches learners the skills they need for success in 
the twenty-first century'. 

DanMcEwan 

Brian McCann and Cathy Warren, 
Active Drama Company 
29 Grafton Street 
Oxton 
BIRKENHEAD 
Wirral 
CH43 4UJ 

catherine. warren@virgin.net 


